
ED 078 705

AUTHOR
TITLE

INSTITUTION

SPONS AGENCY

PUB DATE
NOTE .

EDRS PRICE
DESCRIPTORS

IDENTIFIERS

DOCUMENT RESUME

FL 003 978

Lopez-Ferrer, Edgardo; And Others
Content Analysis Schedule for Bilingual Education
Programs: Bilingual Education Center.
City Univ. of New York, N.Y. Hunter Coll. Bilingual
Education Applied Research Unit.
Office of Education (DHEW), Washington, D.C. Div. of
Bilingual Education.
71
62p.

MF-$0.65 HC-$3.29
4 Biculturalism; *Bilingual Education; Bilingualism;
Cognitive Development; *Content Analysis;' Curriculum
Design; Educational Finance; Elementary Grades;
English; High School Students; Junior High School
Students; Learning Theories; *Mexican Americans;
Preschool Children; Program Costs; *Puerto Ricans;
Self Esteem; Sociolinguistics; *Spanish; Student
Grouping; Tutoring
Chicago Public Schools; *Project BEST

ABSTRACT
This content analysis schedule for the Bilingual
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0.1 Project No. (21V 8

CONTENT ANALYSIS SCHEDULE
FOR BILINGUAL EDUCATION P.3G.v.AMS

2.esearch Assistant ..E.43.rab Ftrrtr Date 1 1

N elle of Project t3i 11"....L.E.0.2

0:3Address of Project (11)Cx.V

0.4 2.4a Nor JAN 1.-01/4

c,, taltz Z. Ili no;
.05 STATE

1-Alaska
t-Arizona
3-California
4-Colorado
5-Connecticut
6-Florida
L7--Guar.
8-Idaho

10-Indiana

11-Louisiana
12-haine
13-Nassachusetts
1444ichigan
15-Montana
16-New Hampshire
17-New Jersey
18-New hexico
1S-New York
20-Ohio

1.0 PdOJECT HISTOZ FUNDING AND SCOPE
1.1 Year Project began under Title VII:

see 97 - 1965
Project 07 - 1970
No. 4 17 - 1971

21-0aahama
22-Oregon
23-Pennsylvania
24- ..bode Island
25-Texas
26=Utah
27-Vermont
28-Washington
29 -Wisconsin

30-Other (specify)

2.0 FUNDING (Mark all thit apply)
2.1 1-Any P_IM.funding of BILINGUAL program, if Title

VII continues or expands that program
0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual prggram involved:
1-early childhood pre X ± K)

2-elementary students (grades 1-6) 1 404/KIALS 4;4
3-secondary students (Grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1-local 4-university
2-etate 5-federal (specify):17i.?:"....L__3-foundation 6-other (specify______

2.5 1,-CONCURRENT 'fundin- of ro_ am(s) if cooperatin-

0.5 __FL__

2.1 I

2.2 te((ze

2.3 4;2

2.4

Pp a.

2.



0.3r.ddriLS of Project a0C.x.r

.05 S

1-Alasha
2-Arizona
3-California

4-Colorado
5-Connecticut
6-Florida
7- Guar:

8-Idaho

9.411inois
10-Indiana

k Dv,

NoriAN Scx.ktt,c5+.
yoi S

11-Louisiana
12-1;aine

13-Nassachusetts
14-Nichigan
15-Nontana
16-New Hampshire
17-New Jersey
18-New Nexico
19-New Yor::

20-Ohio

1.0 P.LJECT HISTOZ., FUNDING AND SCOPE
1.1 Year Project began under Title VII:

see 97 - 1969
Project 07 - 1970
No. 17 - 1971

21-01:lahoma

22-Oregon
23-Pennsylvania
24.;_hode Island

25-Te::as

26-ttah
27-Vermont
28-Washington
29 ;Wisconsin

30-Other (specify)

2.0 FUNDING (liar!: all that apply)

2.1 1-Any 13_10:-. funding of BILINGUAL program, if Title
VII continues or'expands that program

0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual prqgram involved:
1-early childhood k:Pre K -r K)

3

2--elementary students (grades 1 -6)

students (grades 7-12)1
0-not specified

2.4 Source of prior
1-local
2-state

3-foundation

bilingual program funding:

4-university

6 -other

5-federal (specify):37_
-other (specify).____.

2.5 1-CONCUBBENT funding of program(s), if cooperating
with Title VII program

0-no concurrent funding mentioned

2.6 Concurrent program coop'eratingwiih Title VII involves:
1-early childhocid (pre h)

2-elementary students (grades 1 -6)
3-secondary students .(grades 7-12)
4-teachers
0-not specified

2.7 Source of concurrent funding, if cooperating with Title VII
program:
1-local 4-federal (specify) Tiskil.r
2-state 5-other (specify)
3-university 6-found:tf..n

2.8 Total Title VII grant (first year only)

2.9 Total funds for concurrent program(s) coopelP.ting with
Title VII (:ir,A, ya:r)

3.0 1-If a UNIMSITY is worhing with the Title VII program,
specify which:

0-none

0.5

1.1 91_

2.1

2.2 AO_

2.3

2.4

Pp

2.5

y."

2.6 2 3-1

2.7 _Ai...1:i

Pp

2.8 _1544 DO()

3.0



page 2

-4.0 SCOPE of P.kJ:CT

4.1 ;:umbers of schools involved in Tit2e 711 .)---cgraz-1.

1-one 4-four 0- not spaeifiea
2-two 5-five
3-three 6-other

4.2 Total number of students in progra.,1 A.F5.rst year
E.Second year
C.Third year

(

4.3 Grade level of students in program; number of classes per
grade and total number of students by grouped grade levels
(by second year)

Number of
Grade Classes_
PS-PreSchool
K-Kndo-tn

4.1

4.2 A I f
B rpag.
c 10_4

Number of 4.3 PSK. 7.41

Prg4 Classes A73 4
7-grade 7

cia.:()-grade 8
PSK 11.TOTAL N. students PS and N 9-grade -)

B _TOTALstudents gr. 7-S

squaLLyl (.1
,1-grade 1
2-grade 2 ..1.2k.
3-grade 3 _ill.
4-grade 4
5-grade 5
6-grade 6
A.:LX.TOTAL slu4ents gr. 1-6

10-grade 10
11-grade 11
12-grade 12

-TOTAL students gr. 10-12

4.4 1-All classes graded 4.4 __I
2-All classes ungraded

3-Some classes ungraded
_.If ungraded, specify ages or grades grouped together: 4.___COn.TMUALAS

5.0 P.ZOCESS VA2.IABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominarit and Native language interaction and

d144A 0 e WI Ron t 1If

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

r:qon:-/...nril_ish...DoRipant.1-..: ;Enali.sh popirkant- 5.0 PP.. c/L

_...

1. Total
!I . N-E Dom - NIIIT II. E-Dom - NE UT

Mother Ton:ue.
Non-aglish

SI 0 .0.

..

i 0 N-F1 IT

14E cla 1 I 8 J.P .j_ciA;

- - - -- . Edon
lialir II12. Total

English II2 E-Dora - MT

Ilother-Tongue...
112

:2:a a eve

I Total Non-en lish II Total English Total E-Dom 07.0101



grace ana tota number of!stdder.ts b!.

(by second year)
Number 3f

Grade glasses
IE-PreSchool
N-Kndiltn

1

PSI ,Iti_TOTAL NC. students PS and

1-grade 1
2-grade 2
3-grade 3
4-grade 4
5-grade 5
6-grade 6
A.121ja. TOTALRUZZas gr. 1-6

4.4 1-All classes graded
2-All classes ungraded

3-Some classes. ungraded

Crade
7-grade 7
8-grade 8
s -grade, ....--..
iJ

c:f., 1. vol.

Punber of
Classes

TCTAL students

10 -grade 10

11-grade 11
12-grade 12

.

3 TOTAL students gr. 10-12

4.3 PSK 4141

A'73

c...L2.6

a 0 .

pr. 7j;

If ungraded, specify ages or grades grouped

5.0 P1OCESS VA_IABLES - STUDENTS. (Sociolinguistic)

5.1 Students Dominant and Native language interaction and
cultural affiliation -(Indicate number of students in each
category and specify cultural affiliation in box),
(Circle any information which is inferred and write INF.)

-
1.:110P-.1141414s11

i..

.0
1, Total

II N-E Dom - NflIT II.E-Dom - NEiiT

Mother Tongue
Non-English

810

4.4

together:_____KA:_f4r1flakc

de-ye-tort t

2. Total

Eng lish

Hoy-Ler-Tongue...

Total Non-English
Dominant: 110..

112 E-Dom - EnT ---

II Total English

Dominant:a.D.D..

NE
d

E don

419.

)8.P .71X)

II,

II
2

E-Dom FIW $
113+ 112

ilionriglish Dominant English pominant.
Ii N-E Dom n-DE E-Don N-1 4

Non-English 2;xample: a native Spanish.sPeaker
IlotherTongue 'who uses Spanish in most contacts

though he may know English

_ .

English Example: (rate) a native ...;n:;lisn
Nother Tongue Ispeaking Puerto -.lean child,

born in New 'for:_ who returns

to Pv..-rtc 'ico and beco;:es

1

Spanish dominant

Example: a native Spanish
speaker who uses Spanish only in
familiar contacts, and English
in all others: school,. work.

-

7::ales: Oa native E. speaking
acculturated American who may
or not know a second Ding.

2)a native E. speaking
I:exican-Ame:ica..n child who has a

receptive knowledge of
Sparduh, but has a Latin culture
affiliation

Jaf



5.2 Cultural or Ethnic identification of target students in program

by number and 5, of each.

Indigenous Americans: Amber

Al Navajo
A2 Cherohee
A3 Other (specify) "1

A TOTAL No. of 4aercan Indian A

Americans of other ethnic

B1

B2
B:3

GucAf_rhal*D4
00rMvgi LAIN

B

C
D

G
Ii

hexican-Amerin
Puerto-2.ican

Cuban-

Other Spanish-American

(specify)
TOTAL No. of Spanish-
speahing Americans

Portuguese-American
Franco-American
Chinese-American
Eskimo
21ussian

Other

bachgrolulds:

Bl.
B2.

D4

13 8 LP.

I TOTAL number of id -SIT target

students

C

G

nage 3

Per ,;ent c-f if inferred,

Total ZA'adents check (../)

c'

C'
. . .

iy

C,

C

See )1.-e.v-ox 3et.-

5.3 Ethnic identity of Englishipother tongue students other than target

population, if specified, 4f number and per cent.

II TOTAL number of 11T studeats
other than target population ;IAA.

5.4 Students' native language or uother tongue if DIFF2.21:T

from their dominant language.
(specgy)

DggIVPAtiY.P.u:aeDoainant language

1-English
v*

2-Spanish

Per rent

5.5 Students' Dominant Language and Extent of Bilingualism

Dominant language ! number ofi:onoliugua4 :Timber of students Bilingual

of students in program Students I to any extent



i1

2

G %AGA cmaim

Oore.Ivii Law.
B

14.::icala-American

Pi. erta:icon

Cuban
Other'Spanish-American
(s.)ecify)

TCTAL No. of Spanish-
spea::ing ALlericons

Portuguese American
Franco-American
Chinese-American
Esamo
:.ussian

Other

I TOTAL ntriber of D-F. target
students o

5.3 Ethnic identity of English mother tonfe students
population, if specified, by number and per cent.

II TOTAL, number of 1:a students
other than target population Zola.

dther t.an tai et

5.4 Students' native language or mother tongue if DIFFE-=
fron their dominant language.

(specify)

PgiliAPIMJ.Allgu4r7e, D4ffe,-ent
1-English
2-Spanish

. . .

5.5 Students' Dominant Lansuoge and Extent of Bilingualisil

Dominant language n.Imber of Zonoli%
of students in program Students

Number

C

D
F

H

English al
American

Indian
Navajo
Chero!cee

Keresan
Other (spec.)..
Spanish lq
Portuguese
French
Chinese
Eskimo
Aissian
Other (spec.).,

not
spec.

See rat s4.

Per Cent

:kube of students Dilinsual
to any extent

not
1

.only listening spee:ing
, spec., core :-.-ehension -a ility

'Do. Po.

vv./
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COUNTRY OF ORIGIN

Exce ts from Racial Surve October - 1970

,

This information refers
to the total school

.

0
0
0

X
U
Z

c
m
o
-H
W
0
4i

W
0

04

.

,

. 0

4
00

. m
- -1

z
0
M
M,

k

0

.

rI
- 0

4.1
0
El

population.

I

----- --------
Area B - District 19

Froebel Branch -
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5.6 ..ecruitment of Students:

0 - not specified

page 4

5.6

.1 - English Mother Tongue and ;:on- English i:other Tongue

Students are recuired to participate in the bilin:ual program

2 Only N-ZaT are recaired to take prograL. iris's participation

is voluntary
Both I= and narticiiation is voluntary
Students selected atcoraing tosome criteria of project (in addl'on to

Lingua

5.7 Proportion of E ,on pupils in project area: see Chart C 5.7 _0_2/9
n. s: not specified on the caart

5.8 Community :Characteristics (3aar:: ally that a-..)-ply) 5.8 .11...g

(% if more than one category, indicate perbeet for each)

1- inner city-ghetto,barrio
2 major city
3 small city, town or subuebi.

4 rural, farm
5 of per (specify)

reservation

5.9 A. Socio-econonic status of 12-ENT participating students 5.c, A. ,_7 3 Yo
Oft (indicate specific percent of low SAS)

B. Average family income, if mentioned hS
n.s. _not specified

Socio-econonomic status of afT participating students
(indicate specific percent of low SES on the blanl:).

n.a. - not applicable (no E-T)

00 -not specified

5.11 Proportion of migrant students in project
(Indicate specific percent)
n.s.-not specified

5.10

5.11 __a...0_04

6.0 SOCIOLINGUISTIC SURVEY

6.1 Project states that a sociolinguistic survey: :).1.I 0
I for II for -II

I-EilT. group 111T group 1 9 0

2 will be made
1 was made __.. " g ,A,r4ej-i1 fou.na 310)000 AO 0 - ...--1C i gS h

0 not mentioned Slec.44.c9 ?..Lbilc... gcheol 0111 dretl.

6.2 If a sociolinguistic survey was or will be mak%)=4: 6.2 I Alik..

.

IN-MT Il iliT

1:4 7::::1 5:I, 000 sec,,;,sh-cu( (low

mar:c all groups included..

Xtvok 4a,e,4-

1 parents
2 children
3 teachers

/ 4 community/



,L1,111(.r

..laracteristics that
(70 if more tha.. ore category, indicate percent}for each)

1 inner city-zhette,barrio
2 major city
3 small city, town or suburb
4 aural, farm
5 ot:ler (specify)

reservation

5.c, A. Socio-economic status of v-ENTI)artici)ati% .students
(indicate specific percent of low Z.."',S)

B. Average family ineaae, if :.entioned
n.s._not specified

5.10 Socio-econonsmic status of ii -2articipatin students
(indicate specific percent of low SES on the blarL)
n.a. -not applicable (no Tiff.)
00 -not specified

5.11 Proportion of migrant students in project 5.11 0
(Indicate specific nercent)
n.s. -not specified

5.0

5.5 A. _7 3
hs

5.10 .5

6.0 SOCIOLINGUISTIC SUMY

6.1 Project states that a sociolinguistic survey: 5.1 I 0
I for II for

i'..-_:iizroup = 21 ';.;:..- or.) 19 4,64
.

2 mill be made
----- mted Fetkoci 3 (.7 ) WO rum -ti st-teti..5k

1 was made

0 not mentioned .._....
Speo3Cro ?Lx.k:A;S., %chool q,11(ch-en

..___.

I

SQe xeroA5.
6.2 If a sociolinguistic survey was or will be :lade, ci.440.0.)ed: 6.2 1 ANA.

mar:: all groups included: TT

I N-3T II ...: LT
1PA a...A), c

. S6, cop SeGstsSh-CL( octwr

Aevo,t. ici,e,4

1 parents

2 children
3 teachers

4 community
5 others

(specify)

A

6.3 Language dcuinance of 11-1T.IT Groups (chec:: A__parents, T2)._.ehildren, C _teachers,

trill be determined by the extent each language is used in different domains
through. various means of communication.

e.g. specify extent descriptively: never, sometimes, always ().3 A h4k

USE NON-ENGLISH LAE%
a

..,MIENS: LISTENING SPEilUNG 2i.DDIG:IFIlmriT' LISTLITTG 0E-tam 7taPla IT ITI"G

2 Church
...,

i3 School
4 Nor:::

. i

5 Socializing t

G Neighborhood
,

7 film-TV-radio
8 ilagazinesnet.4
9 Others .' /

(specify)
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II. StaterCont of Need

'In Chicago, thirty thousand (30,000) school-age boys and girls use

Spanish as their predominant language. Our current survey indicated that

there were thirty-six thousand (36,000) non-English-speakirl children in our

public schools. This figure'represents ar increase of seven thousand (7,000)

non-Ehglish speakers over the preceding year. Many of these newly arrived

monolingual people settle in neighborhoods such as the Pilsen Community,

where Spanish is often used to conduct dailbusiness. In these, communities,

the children are forced to maneuver in the often conflicting cultures of the

1

Spanish-speaking and English- speaking worlds. The dichotomy of these eultures
1

is eIecially evident in the educational experiences of the children. School-

community relationships are not fully developed because the expectations, customs,

and language of school and teacher are often in conflict with those of hone and

parents.

Forty -four percent (44%) of the pupils in these communities are from low-

income Dm-tilos. Teacher. observations have disclosed that these students are

not able to participate actively or give sustained attention in class activities

because of their complete or partial lack of ability in the communicative skills

of English. This inability of the students to understand what is being said

in school results in fear, frustration, and a poor image of self. The need to

communicate is ttarted and the motivation to learn suffers.

Identified needs of these children have resulted in several programsof

instruction and spcialized services for bilingual children in the schoo3s'of

Chicago. Recent intensification of effort in this dfrection has resulted in two

federally-funded activities for Spanish-speaking children in the English'as a

Second Language (ESL) program. These activities are Teaching English as a
,

Second Language (TESL) and the Intensive TESL. Center.

-

frof 6sa)
r-
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The Teaching
English as a Second Language program for the 1967-1968

school year,
with 69 teachers and 36 'Spanish resource teachers

serving 6,610

public school and 640 nonpublic school
pupils was an instructional and services

program in 54 elementary
schools and four high schools in 12 school districts.

During fiscal 1969. the program
focused on 45 schools in 12 schools districts

to provide
intensive instruction

and extensive services for 4,897 pupils

identified
asmost in need.

However, in the light of recent research and legislation,
there is an

xi-neat need to establish bilingual
center in target areas of Chicago where

monolingual
English and Spanish - speakers

night learn together. Currently, the

TESL programs only partially
fulfill the need orthe monolingual child. While

they put intensified effort
toward English -language learning,

they tail to

provide conceptual
growth in subject matter at a normal rate of speed and

neglect to emphasize the important asset of bilingual education for both the

monolingual and bilingual child.

The influx of additional SpanIsir-speaking
students and the need for

bilingual education necessitate the creation orbilingual centers in five

critical target areas, one at the Lafayette School, where an intensive TESL

program has been in operation, another in the Jirka-Komensky mobiles in the

Pilsen Community; a third and fourth in model cities areas at the CoIdy

Elementary and Harrison,High Schools, and a fifth Center at Hawthorne, in.the

Lakeview community. In these areas
oeproposed activity, there are 31,633

resident children. In the districts that will be served by two of the Centers,

approximately 70% of the children speak no English or are limited in English.

Of this total 20,500 are Spanish-speaking.
In the other three areas, 7,230

are Spanish -speaking.
Approximately 714 of thesechildren from the five areas

will be directly served by the bilingual centers. 'Provisions will also be

made for parent involvement as desired by each connunity.

froeadtl-
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INTRODUCTION

There are many classrooms in the Chicago public schools,

as there are throughout this nation, where children of vari-

ous ethnic backgrounds and cultures sit side by side but whose

worlds never meet. Language and'culture'barriersiisolate the

children and develop problems that result in negative atti-

tudes, serious retardation, racial conflicts, and drop outs

from school.

The need for bilingual education in the Chicago public

-school system is clearly indicated in'the 1970 school census,

which showed that the schools-now have more than 56,000 stu-

dents with Spanish surnames, an increase of approximately 18

percent from the 1969 survey.

A similar survey in 19/5 indicated that there were 12,863

children in the Chicago pub ic schools who were newcomers to

Chicago and needed help in learning English. The number of

childten who need to learn English has increased almost 500

percent in the last five years.

In Chicago, the complexity and difficulty of providing

bilingual education is evidenced through the needs of not

just one Spanish ethnic group, as in parts,of Texas, California,

or New York, but through many Spanish groups such as Mexicans,

Puerto Ricans, Cubans, and South Americans. Moreover, these

1 1 1 I C. 0yvki or. CY' cece.)
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groups are divided into many sub-groups such as Mexican-

Americans--first generation and native since 1540--and Mexican-

Nationals, as well as those groups. reflecting inter-marriages.

The relatively sound 1971 economic status of Chicago with

the lowest unemployment rate-of any major United States city

has drawn and continues to draw many new Spanish people into

the city seeking jobs. For instance, estimates from current

government records indicate thousands coming into Chicago each
III -

month; Illinois has over 500A00 Spanish people alone and

many of these are moving into Chicago.

The 1970 Reading Achievement Survey of Chicago public

schools reveals that Spanish-speaking students have the low-

est level of educational performance of any identifiable

ethnic group.

Thb Metropolitan Achievement Test administered in April

1970 to 193 Chicago public school third-grade children partici-

pating in the English as a Second Language activity revealed

the reading level to be 2.5 and the mean age to.be 11.4. The

national norm for third grade pupils is 3.8 and the mean age

is 8.4.

A factor which has a readily identifiable relationship

to school performance and one for which the schools have both

responsibility and potential resources for changing is reading

achievement, a sine us non for academic success. Children ,

who are graduated from the eighth grade of the Cooper Upper Grad

Center, which has an 81.9 percent Spanish-speaking student

body, and destined to enter the Froebel Branch of Harrison

High School, which has a 79.9 percent Spanish-speaking student

e slew. I, I It, 11"



body, are found to have an average reading score of 5.9 which is

some two years I'elow grade level.

An example of the level at which the problem begins to be

apparent can be seen at the.Komensky Elementary School where

*94.5 percent of the pupils are Spanish-speaking and where the

average sixth-grader reads on the fourth grade level, evi-

dencing two years of achievement retardation.

An antecedent factor inextricably related to all of ,this

academic retardation is the well-documented language handicap

with which Spanish-speaking children must work. Upwards of

10 percent of the children do not speak any English when they

enter school. Those who do speak some English often do not

have 'their English reinforced since the language spoken at home

is Spanish. Correct speaking is effectively dealing with sym-'

bolic representation and its meaning in a language with which

one has a degree of'mastery, hopefully in auditory, oral, and

conceptual areas. Consequently, the school dtopout rate for

Spanish-speaking students is the highest of the major ethnic

groups in Chicago.

Statistics and observations, from competent workers in

the field supported by a recently completed govetnment funded

study,point to an excessively high dropout rate among Puerto

Rican school-age children residing on the North Side of Chicago.

From the view of national productivity, a staggering potential

wealth in human resources is being wasted.

These and other studies indicate that one of the main

causes of the high dropout rate among the non-English-speaking

childrL'ii:the frustration that they experience in school.
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6.4 If not includes: in survey: how was student's language duainance 6.4 I

determined?

1-inferred by use of surname
2-established by formal testing of students

3-assessed by informal means (specify how)

4-not mentioned hot, lan;.;ua,-2e do:linance was

6.5 Socioli t: S s-
An analysis to determine
in the community: (e.g.:
which serves as a single
a group of people).
1-yes
0-no

e:

(check all that apply)

if aniinterlanguage exists
a mixture of two languages
system of communication for

int'ludcs itals covering:

6.6 parents' attitucips toward mainteance of child's

N- 4T in iarticular ddhains of use or complete shift

to English
1-yes
0-no

6.7 ECU parents' attitudes
of the N -EiT language

I-yds
0-no

toward their children's learning

Children's own attitudes regarding the second language
they are learning and the speakers of that language

1-yes
0-no

6.9, If not included in survey hou were parental and/or

community attitudes toward N-142.1T maintenance

determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been,or'will be assessed by method other than

sociolinguistic survey (specify how)

65__111,1_

6.6 _6.k

6.c.

2.en s Co t.kne ,Shev_+ Ke co bak0.c-h-)(31
P:Sa-

6.10 1-After sociolinguistic survey is 4de: how does it influence 6.10 11(N.
program? (species) (e.g. transfe2f or maintenance instructional

programs)
0-not mentioned

7.0 STAFF SFLECTION

r.
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a ;youp of people) .

1 -yes

0-no

inc1110.es it: c ccverinc,:

6.6 117aiT parents' attitudes toward maintenance of child's
N-EHT in particular domains of use or complete shift
to English
1-yes
0-no

6.7 ZLIT parents' attitudes toward their children's learning 6.7_Argt_
of the N-F/IT language

1-yes
0-no

6.8 Children's own attitudes regarding the second language
they are learning and the speaers of that language
1-yes
0-no

4, 0 If not included in survey how were parental and/or
comaunity attitudes toward N-aiT maintenance
determined?
1-will not be assessed
2-will be assessed," method not specified
3-has been or will be assessed by method other than

sociolinguistic survey (specify

e 5 o n fcLc,_+- Ski e - K cktkckchE)ci

6*.f.3__ 414_

6.10 1-After sociolinguistic survey is made, how does it influence 6.10_ nox
program? (specify) (e.g. transfer or maintenance instructional
programs)

0-not mentioned

7.0 STAFF ST;ECTION

7.1 Linguistic background of project teachers, by niziber in each category:
(indicate non-English language in each bon),

Jo Language dominance not specified (if any information is not
Hother tongue not specified specified, cross out that
not specified whether monolingual or bilingual heading and complete the

rest of the chart)

U E Dom.
NEMT
.E Dom

EMT
E Dom.

NEMT

Arilonplinaual B-BilinEual

!N=

N= -

N=
,N= LI

A Total Number B total Number
Monolingual Bilingual

12. ,

Total Utzther

of Teachers

N . )

7.1
No.

I A ----

I B
II A

II B ..rr.

A

111 B

A

B 2: Le
N
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Feeder schools to the Hawthorne Center will he (Hawthorne)

Nettlehorst,
;Moyne, Greeley and Morris. The Goudy Center will receive students fiom Stewart,

Stockton and Goudy. (See charts for detailed
identification of each group).

Comities such as lake View (District 3) have assessed the dire need

for !ending and personnel to solve the problems
facing schools in the target

'areas, as shown in the fact sheet summary compiled by the Lake View Citizens,
Council:

rs-1 rt. v.AN'1,4r. t.
.

'The lack of bilingual
education for our increasing Spanish speak-in community is an urgent problem that must be dealt with now!

The complexities of urban society impose heavy demands on ruraloriented Latin Americans. It is grossly unfair that our Spanishstudwts are being denied their educational rights because of alanguage barrier. Their talents and vitality are being wasted asis their opportunity to become part of the mainstream of Americanlife.

One third to one half of the 9,728 students attending five publicgrade schools, Lake View High School and two schools of the Catholicarchdiocese are Latin American. An estimated 420 students are non-lftlish speaking and approximately 2000 more have severe limitationsin language and reading arts. E.S.E.A. Title I fund allotment toDistrict #3 provides only 19 personnel; 5 T.E.S.L., 3 Spanish resource,2 tutorial, and 9 School Community Representatives. Lake View HighSchool, which receives the majority.of the students, has no E.S.E.A.Amding
.

4
The Guide Line

qualifications of extreme poverty under Title I.of the&LILA. Act are not relevant to the need of the majority of ChicagoLatin americans,idlo are determined to stay off relief rolls and only5,000 of the 59,000 Spanish speaking in Chicago receive welfare assist-ance. It is unthinkable that the qualities of independence and pridewhich so enrich our community should serve detrimental ends.
The need is for programs that provide training in English languageskills while rese ateSanish lanI..,:e customs and n ure.Funding now coupled with extended efforts by vo un eer and .Communityagencies could unharness valuable hut= resources which are presentlyunutilized (sic) t' their full

potential andithich are so needed bytheir families, their community and their city."

crop0 sixA



7.2 Linguistic background of .aroJect aides

(indicate non-English language in each
1. _Language dominance not specified

2. ____Xother tongue not specified
Not specified whether monolingual

I N-E Dom
N-aiT

II E Dom.

EMT

II E Dom
1 N-EIT

A Monolingual

page 6

or paraorofossionala, by number:

box)
(If any information is not
specified, cross out that

or bilingual heading and complete the
rest of the chart)

D Bilingual

r

5

7.2 No. %
I A C)

I D

J-2-
II A
II B
II

1
A 0

II 1B
1 A -1 12_

N

N Total Number
A Total Number B Total Number of aides or

Monolingual Bilin paraprofessionals

7.3 Language(s) used by blj.ingual,2rogram 7.3 a
Mark all that apply)

1-Bilingual teachers teach in only one language

la-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

lb-only If native language is also their dominant language
1c-even if tive language is not their dominant language
1-0-not speltfied

2-Bilingual teachers
regardless of which

-language(s)used by

7.4
hark all that apply

teach in both their native and second language,
is their dominant language.

teachers not specified

-1(-- or parawc2ccsicnals. 7.4 N5

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruot in only one language teach in

their Oaqipant language, whether or not it is their native language.
Bilingual aides who instruet in only ono lang. teach it their native lang.:
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NT
A 1.7AL

6

A Total Nuriber
MonolinviPi

N Total Number
B Total Number of aides or

Bilin paraprofessionals

7.3 La:lei:vets) used by bilinRual ?rogram
(Nark all that apply)

1-Bilingual teachers teach in. only one languaAze

la-Bilingual teachersvao teach in
dominant language, whether that

Bilingual teachers who teach in
native language:

lb-only if native language
1c-even if native language
1-0-not specified

ry 1
A,

only one language teach in their
is their native or second language.

only one language teach in their

is also their dominant language
is not their dominant language

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Language(s,) used by bilinaua.U..!,7:1I..=
(Nark all that apply)

.

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruct in may one language teach in

their dominant language, whether or not it is their native language.
inctruct in only one 1,-.ng. tc:.ch in their native lang.:

1b-only if nc.tivt, 1Lngu.L.c.., is thAr Enimmt
1c--v.n if nr.tiv,1: language is not tlioir dominant langw...ge
1-0 not specified A.

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

N7.4 5

0-language(s) used by bilingual )rc

7.5 Cult iation o t er aide rc ect di actor and evaluators by
number and percent Nark all that apply Specify cultural affiliation.

A. Teachers No. % Aides No. % C. Prof. Director D. Eysluator(s)No.

_al_ 3 as P.R 4 a L0.44 h
CvbAn 6 50 Cittth I /6
14gicaN a. /4 14/.E. LL6
Pe rtAMAIN 1

0-not specified

Arnexi CA. PI

f.R or fitt.)(
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.7.6 Selection of 11-L0, i.T....teechers from. local corpunity
0-not specified
Nua,iber of N- :IT program teachers from local cornunity
anc4 % ____of total IT-Ella' teachers.

7.6 nopare %

rIS

7.7 Number and Proportion of teachers and aides of sane 7.7 Io il,

cultural background as Ii-J4IIT students:
indicate specific percent on the blan'.:. or 13/-1

if specified descriptively,
1-few

.
2 -s oreA = teachers

B = aides 3-many
4-most
5-more than half
0-not specified-

7.8 Teachey. Ctup.lifications - Training and e7.....porienco prior /
rIndicate number of teachers with each qualification, 7

if given)
n.s. -qualifications not spcified

0- previous courses not specified
1. _,_teacher must meet a specified level of language proficiency on a .

standardized proficiency test ,of the non-English language through

which (s)he will instruct .,

teacher must meet a specified level of communicative competence in

the non - English language determined by a-structured intervieIVE1:4ency

3.. previous teaching through IT - -21T (in country where it is a native/

language, in Peace Corps) i
4._ __previous teaching in local area/rive in the cat_unity 2e eNce

5.. courses in H-FAIT language structure and. -usagq liazuistics or FL trainin
6..__:_couises in *N-r. literatur9' or literacy in
7,42-,aust be bilingual
8. any previous education through 1)2-ZIT/content of courses. leantree. thrc,gh

/.__ courses in teaching 7,SL /audio approach

10.. courses in methods of teaching N-Ei IT language/language develo

11.__ courses in methods of teaching content (e.g. math)in 1\173.iT

12.____ certification in ESL /or experience teaching :::SL

13.____ certification in teaching N-EilT
14._, _cross c .atural courses
15. __courses in the cultural -\11.eritage, values, deep -culture of .N-211T or

16.. other qualifications, spe fy travel

8.0 STAFF DEVELOP/16NT \-- 8.1 A ar_41,5-
-

0-No staff training mentioned
81 The., project is Off.eripg ..tra_ininE__for .tetackleys A. For B. For Pcra-

and jor Qeya.2_rofess ional,p. in tree following .arees: Teachers professionals
(mark all that apply)

. -

n.s.-Training indicated, but nature not specified
1-English as their second language ,

2-Thb teaching a English as a second language,
3-X__as their second language__

f'

SQL
%AMY. '7 cL



I.

t

4-hiost
5-nore than half
0-not specified

no.'s
7.8 Te.a*eiAualificatioas - Training and e::Perience ' )roje,lt..

Indicate number of teachers with each qualification, 7.

if given)

n.s.-cualifications not spcified
0-previous courses not specified

1. ._teacher must meet a specified level of language proficiency on a

standardized proficiency test of the non-English language through

(s)he will instruct
2..teacher must meet a specified level of communicative competence in

the' non - English language detemined by a structured intervi4fluency

3.- __previous teaching through I1-31T (in country where it is a natives late

Ilanguagel in Peace Corps),
i4.____previbus teaching in local areajlive in the catrtzlity pe =e

5.,___sourses in H-EHT language structure and usage/ lin:uistics or FL trainin

6. _courses in r-L- literatur9' or li to cy nil

7., 10.11ust b6 bilir-ual-0
8..___any previous education through I, -ELT /content of cou.--sea lea -.sec. through

9-_ __courses in teaching ESL/audit) sin& l a.)proach

10..___courses in methods of teaching 11-Tiirlangu,age/lan,,uage development

11;__courseshin methods of teaching content (e.g. math)in 14-17fr

12.._certifillItion in ESL/o= e:zperience teachk, :ESL
13.____ certification in teaching N -iiT

14._crass cultural courses
15..___courses in the cultural heritage, values, deep culture of 1T-,LIT or

'qualifications, specify ta-avel

8.0 SriAFF. DEVELORIENT 8.1A 4 5
B

0-No staff training Itentioned .

.

8.1 Kie project isoffoffering training_ for teachers A. For B. For Para-
and ,tor pare:EL-ores siopp.ls in tkie .followix: Areas:Teecjilers prof,: s s ionals ,

(mark all that apply) . .

n.v.-Training indicated, but nature not specified . ___ e.

1-English as their second language .

2-The teaching of English as a second language_____. :le: -...

3-7,.: as-their second language
4-The teaching of X as a second language ji.: .

"ka
5-iiethods of teaching other academic subjects .,A___

6-:iethods of teaching other academic subjects

in X language .___________________:._____

I I -7 tp
i 21 J, .64

r,
t 8. 2 aTI2r_t_ Students0.2 Stated (-coals of teacher training are:

-I N-ENE IT mg
,1-Understandin of: socio-cultural valuet . and oi

.......
_l__

2-CrOss-cultural training .

-4-. 3-Sensitivity to ethnocentricism and linguistic snobbery
4-tatareness of the social-emotional development of
5-Strategiei for accomodating the different learning
stylesar

...

.b-Strategies Ifor cognitive development of _.X___

7-,Sirategies for reinforcin the self-esteem of -4--
6-101etjhods of ctoss-Cultura1 teaching or teaching the
bicultural component S _.X.,
9-Formulation of puPil performance objectives.
]V-Methods of evalaatiop of pupil performance objectives

List specify eourses if given (or-Xerox and attach)
.4. v

See.
1..e.rox '7 a_,

a
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IsAei-i on 'g STAFF DEVELOPMENT - INSERVICE

Time Line for Workshops for the Third Year

April 17, 1971

May 8, 1971

June

August

I

NDEA state workshop for Teachers of
Non-Engli6h-Speaking Children
Dr. Ricardo Ferre D'Amare

NDEA workshop for Teachers of Non-
English-Speaking Children
,Dr. Barcarcel - University of Illinois

1971 Department of Curriculum Teaching
English to Non-English-Speaking Childre
and Area Curriculum Services
The Education of Bilingual Children

1971 Three day workshop by Dr. Atilano.
Valencia and four bilingual education
specialists

September 1971

October 1971

November 1971

January 15,1972

Febivary 1972

March 1972

April

Continuation workshop on bilingual ed-
ucation - Demonstration classes with
children
Dr. Ralph Robinett

The Education of the Bilingual Child
Dr. Mary Finnochiaro

4

Continuation bilingual workshop
Atilano Valencia and Staff
Demonstration classes with children -
Micro Teathing

Teaching the Language Arts to Non-
English-Speaking Children
Dr. Faye Bumpass

Department of Curriculum Teaching
'English to Non-English-Speaking Children
and Area Curriculum Services
The Education of Bilingual Children

Dr. Atilano Valencia
Continuation workshop on bilingual
education - Demonstration classes
Micro Teaching

1972 Dr. Ralph Robinett
Continuation workshop on bilingual
.education for primary children

Department of Curriculum Teaching
English to Non-English-Speaking Children
and Area Curriculum Services
The Education of Bilingual Children

June 1972

:tr-rrir-lego..40wmgminumnimiwunimilliver..



STAFF DEVELOPIENT PART II

The actual instruction for staff will include:

1. Techniques in teaching ESL.

2. The teaching of reading*

3. The integration of Latin American and United States cultures

and social studies.

. 4. Curriculum review adaptation and telescoping.

The materials selection, adaptation development and coordination will

include:

1. Reviewing and accessing pupil responses to known materials.

2. Adapting and creating teacher-made materials, including evalua-

tive instruments, such as questionnaires and tests of behavioral

objectives.

3. Seeking out and reviewing additional materials.

4. Review adaptations and telescoping of materials in Chicago

Board of Education Curriculum Guide.

* for all staff, regardless of content-subject area of teaching

responsibilities.

The Summer Program, for staff development, will follow essentially

the same emphases, in a concentrated form. The work sessions, for ex-

ample would be daily. The alternating schedule pattern set for the school

year, with recapitulation and self-evaluation planned for alternating

WeeKS V4 \ be n-vcit ni e A .

77
Con-kirw,CLA:to
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8.3 Methods of Teacher Training: Nark all that apply)

page 8

8.3 a 05-

1- courses
2-experiential, teaching supervised by master teacher

3-workshops where teachers offer suggestions to each other

4-use of video-tapes of teacherefor feedback on how they are doing

5-cross-cultural sensitivity training, t-groups
6-interaction analysis (e.g. Flanders 5ybimlaj

7-other (specify)

Prolect_provides released time to teachers and oaraproffesion- 8.4 0
als forjoinllevsoniolanning: 1 -yes 0-. not mentioned

8.5.tEvtgot Provides for paraprofessionals to receive course credit 8.5 O
towail eventual certification: I-yes 0-not mentioned

How? (specifyl-

8.6 Paraprofessional's_ role:

1- teaching whole class
\2-teaching small groups

37-tutoring individually

Le=glerical
5-contributing to bi:ultural component

how ? ittslAshwic
6-liaison with paretts

8 . E

8.7 pr 1411.1SSLINWIALIINWLMEAMPS2AAignAls ij; zivQ.a...1a: 8.7 A 1

mark all that apply) A for teachers B for aides B_4,4._

0-not specified 41....

1-University faculty .
. ...A.:

.
2-project's Hhstar Teachers
3-project's teachers M..M.O.

4-other-(specify) /IWO

no.

8.8 Number-and Proportion 2fpersonnel giving teacher training.who 8.81

1- bilingual
3-- --

2-bicultural
3-N-Ii' (specify background)

8.9 TEILADV112P92ided:
1-during a summer session
2-during the academic year
3-other (specify)

8.10 &tent of training:
p(in4icate no. of hours)

A t" to a 5 weekly

8.9 I-t--

8.10 i571\6_



1 i r .... - ;:es

8.5 Exoject provides for paraprofeggmthsto receive course credit 8.5

toward eventual certification: 1-yes 0-not mentioned
How? (Specifil-----

8.& ParAorofessional's role:

1-teaching whole class
2-teaching small groups
3-tutoring indiiridually

i- clerical

5-contributing to bicultural component
how ? LO- CAN ea'

61iaison with paren s

8.7 Training for project igmhgrasn..cipagg2tofeesionfaz....i.s.giv_en by: 8.7 A-A
, (marl: all thatmapply) A for teachers B for aides B_*...
0 -not specified

1- University faculty ....?1...

2-project's Ilaster Teachers
3-project's teachers M....a...1.w

' 4-other (specify) .11
no. %

8.8 Nupber and Proportion of person l_giving teacher training who 8.81

1-bilingual
3_

2-bicultural
3-N-MiT (specify background)

8.9 'Trainina_ is orovided: 8.9 1 a.
1-during a summer session -

402-during the academic year
3-other (specify)

8.10 patent of training: 8.10
B (indicate no. of hours)

A1-approximately equivalent to a 5 ____weehly 76

collego course 6 __monthly
2-more taan one course 7 bi-monthly
3-aess than one course

4-other (specify)
no. ...;

8.11 Number and Prokortion'of teachers attending trainina: 8.11 _0.,..._
or: if specified descriptively, indicate:

0-not specified &most
1-100% 7-many .,

2-more than 75% 8-few

3-50-74% 9-other (specify)

4.-25-;50%

5-1-24%

9.0 TEACHERS' ATTITUDES

9.1 Teachers'aititudes are asggpsed: (Mark all that apply)
0-not mentioned
1-to N-ET language or dialect
2-to N-EMT students - expectations of achievement
-3-to N-RIT culture

4 -prior to participation in bilingual project
5- after project training

6-after participation for a period of tie in project

7-through a questionnaire
8-other (specify)

9.1 0_



10.0 STAFF PATTERNS

10.1 Ltaff_p_attsim: (marl: all
0-not specified
1 -team teaching

2-cluster teaching
3-shared resource teacher

4-other (specify)

paC;t= 9

that apply)10.2 10.1 1

1-bilingual teacher
2-ESL teacher 10.2
3-bilingual cootdinator
4-aides-or paraprofessionalS
5-consultant psychotherapist
or guidance counselor

6-other (specif)

10.3 Average nui:ber of pupils Der class: 10.3
It

0-not specified Var1 4-5 IS- to
10.4 AvarEgLIPMDer of aid&M.ST-AnProfsPPJ&TggAITT_S4PPA:

0-not specified

10.5 konge_mater of 11-121:Lar..bilinguaLatirs...(nr. ;taxa-
2FOIMARLIA1ALDPXPlAA:

0-not specified

10.6 4pssigaide to pits, haviw most difficulty in learning

1-individually by: 3-teacher

2-in small groups -4-special remedial teacher

0-not specified 5-paraprofessional
6-parent tutor
7-older student tutor
8-peer tutor
9-not specified
10-no special help given

11.0 INSTRUCTIONAL CGTONENT - DURATION L.RD =TENT OF BILINGUAL COMPONMT

11.1 Duration of Bilingual Education (policy) I II III.

N-E4TLangugge41,1. be paintained ilujclErgn: flE DOE 2 Lai 2 itn

liark all that apply) NEM Mr NENT
0-not specified holt long
1-as the-alternative language of learning I

for as long as desired
2-as the medium of instruction for special

subject natter (e.g. cultural heritage)
3-only for the length of time necessary for

the acquisition of sufficient English to
permit learning of academic content at an 11.1 I I
acceptable level in English II _ _.....

Hi_____



enJmLinzioe c ups s -.)er c ,ss:

0-not specified
Vat' 1't IS- to

10.4 Averaue number otaides 9L2ArAProfeAPJAP2AM.1.1jAksa:
0-not specified

10.5 A.Ystme...nma.e.r_s.far.11.1.1411.442al_airlas. .(1L paza-
argelgopaj&Lper_dm:

0-not specified

10.6 es.i.g..aid.e_knupils
is given:

1- individually by:

2-in sMall groups
C-not specified

10.4. __OS

10.5

having...post difficulty in learning 10.6 N 5

3-teacher
4-special remedial teacher
5-paraprofessional
6-parent tutor
7-older student tutor
8-peer tutor
9-not specified
10-no special help given

11.0 INST.-MOTIONAL COITONENT MATION 17.:112.111 OF BILINGUAL COMPONENT

V

11,1 Duration of Bilingual Education (policy)

DOg
NENT

/17.41g language...will be maintained jai _prown:

(marl: all that applir-- "
0-not specified how long
1-as the alternatie language of learning I_'
for as long as desired

2-as the medium of instruction for special
subject matter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient English to
permit learning of academic content at an
acceptable level in English

II

DOts 2 lion

. . .

11.1 I

_...

11.2 Pow many yea's.. sioep..aoject state for instruction 11.2
fob p:-.;41:12..aoup through N-IIIT language_ to continue?

0-not mentioned
if for a particular niiribei of years:

1 2 3 4 5 6 7 1. lo 11 13

t

.4 .

Art.t.r...+-ion in
fro or f re S 1 11 r C

h;i:Ah lecte-S."
(if specifiedin terms of a condition, please state it -
e.g. "if a child begins learning in it -; iT and English in Pre -K,

N-FIT instruction should continue through high-school")

=

=

the V3-Ne-t-kz.r i-or vyti

Duration if Bilingual Education (in practice) (hark all thatapplY)

11.3 qe,..P...0.9,192.s...1.11p..ty_oduceain which grade:
code: 0= N.A. if no ENT)

13= 14=
for each group N.A. Pre-K K 1 2 3 4; 6- 7 8
I Ii-E DOti

IIEDOLL

1'41, DOWNEUT . . .

11.3 I _Ili
II ---1.

9 10 11 12

. .



pane 10

p, Zt e W-5414411
Andimted made level:, (_indicate _specific &rade)

00 0 not grades

14 Vc
code: (if no .1.11T).cpecified 1.3 4-6 7-9 10-12 13-college trainingI 001.1

II -

2,:-DON / DraiT._

code: 1College or University (Other professional training) 11.4 I
14 Federal, -State, or Private Vocational Job training_ II

11.5 Second ).apLuar,e le,arkipg _s_tudep_tp_
projected through grade:

11.5 /
00 if 0 not grades

code: no E:a specified 1 2 3 4 5 6 is, 8 c 10 11 12II ma
IIa N-TfliT/r, Dom

11.6 liemIilyg_in their patj.ve_a_animg_s fys Non -41faigh dominant 11.6
studentts is projected.thrommh mte:

C=not specified/Grade 1 2 3 4 5 6 7 8 5 10 11

11.7 The amount of instructional time in and through their native language
per lay for N-MiT students who are N -E dominant is:

s e e X ero. PIS -
! 0

::.ode: Cmnot specified tiFnath s = science ss = social studies

$W.MI11.7
he s I'sCsat et e 4.40PIMO "1 4.10 la bat* :Atli g , Vocakienat

11.8
bin. per day Total Nin. per Subjects taught % of time per day of
of instruction day of ap in native Lang. inatruetich
AllalaarZtr ..instruetjal.._._______........._ V;rpug101-2rr

",______ ......_..,_544!_n__ __. . _4i
....--Pre f:Lr -- - --- *- - - - ** ---

-..-;Pre NI_
i: .4

1S).$-
3'.............

- --------;------- ----- . --- -----:-S-5")-

...5._,
0.1 .,3..............

4-g
4.
4 .......________________________.. . 11_11.1.1.......... 4%

,

e , : 44.-Si/ ) 6
7, - ' SSI Si. PY) 7

'18C.. S5.1 Ai ""
5.

-i- .., ss- -Sr11.1 ; 9 ........ ....:10; i : lb .
. . . . ..

11
Z
112 12

11.10 The amount of instructional tine in and through their native language
for N-111T students who are English dominant is:



11.5 §econd ).enguage_ learning .studept.s. i.. 11. 5 I

projected through presle:
00 if 0 not grades

code: no r:iT specifj ad 1 2 3 4 5 6 7 8 S 10 11 12

II

Ih N.-1111 Dorsi

1{.6 native lanruage for Ncn-42.141 dopipent 11.6

yojected_throutl.h made)
G=not specified/Grade 1 2 3 4 5 6 7 8 S 10 11 12)

11.7 The amount of instructional time in and tuough their native language
per day for H-- .T students 1,tho are N-E dominant is: see xerca 10b

code: Onot specified wrath s = science ss = social studies

he s 1,om e e4.,"40 ov% ics tb -T. buts ;ems g , voco.:Viermi ittudiel

11.7 11.8 11.9 .

Ian. per day Total Ilin. poi% Subjects taught % of time per -'ay of

of instruction day of any in native lang. izatructich

thsAhilna[r___:__ tliAtisa._ t.4..c: ,.&% v.-M.N.._ ....

Pre 1:1_ "?re L
L............*.....................A. . "' ..1" r. .. 4. . ..

, .7
- - - - . . - .- , - - - .

21-
N . ee- . - . - ... 4 3 y .) PI) -- n

3' I-

..,...S_.

'5.)-' r.v ... . .... . .... ,..
4 ..--......._.._ _. ___,_ ....._....ss r'..% 4

1
6

111
of _ -1.,- 51-i--rn
7 SS S rv) 7-

1. 1eSI) Sp vim

a's-/10, _
i0"

11

1.2 12

11.10 The amount of instructional time in and through their native language
for I'- !T students rho are M-iglish dominant is:

Pre':
1

2
3
4
5
6
7

8

10

11

12

code: 0 = not specified N.A. = not applicable, no N-tail', E dom students

11.10 11.11 11.12

:an. per day Total Iiin. per Subjects taught 5) of time per day of
of instruction day of any in native lang. instruction
tlimough.11.-Za_..... _..,ina.trActj.031. _ . . . . .. through N--4i'y ..
i. . Pre K

I.
, 2

4, 1,
...

5.:-'
i ,)

I 4 'i4
t.._.._ 4-

For those students who receive their content instruction

in Spanish, language arts instruction in the native tongue

is a necessity. Instruction in Spanish as a second language

is also provided for dominant group pupils ("Anglos") and

English-speaking, Spanish surnamed pupils.

3d ar Con nu oi-io Y-1 e 21
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4

DISTRUCTIOKAL TDIE SIQUINCE UTILIZATION FOR SUBJECT HASTERT

Grade .Level

12

10

9
8

7
6

5

4
3
2
1

0 zu

Bilingual
Achievement
Level for
Subject
Kastery

ilM11.....04111......1 A

Beginning
3

k1iah
Spanish

Word Recognition
'USW Arithmetic

Intermediate
Stege

I .

Spanish
Science

Social Studies
Arithmetic
Geography

Advanced
Stage

English
Spanish
Science
History
New Math

Graduate
Stage

EMAish
Spanish
Algebra/
Geometry
Gen. Science
U.S./World

History

BniineSs Education

Pro peso.
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11.13 1.4)psupp_isonsay - only non-2nglish '-other Tongue
students (including N-rili-aiglish dominant). Enefsh
iiother tongue students do not receive instruction in
a second language

0-no English ilother tongue students
2- 2 tray - 1.7.:T learn the second language

11.14 The amount of instructional time in and tl.rough their second language
for pupils who are native speakers of English is:

pe4.-e 11

11.13 ..4"C

code: 0 = not specified N.A. = not applicable, no English students

Frei:

1

2

3

4
5

6
7

8

10

11

12

11.14
idn. per day Total min. per

of instruction day of any

11.15

Subjects taught

in second lang.

.. .. -.

1 ISS S )11

<SS. n
.SS 15 Pn

Yet

SS)..S.i 19n .....
'35 M
1551 111

S5; ,"
$

I

I

p.........

L

t .............

....

4

........
1

11.16
f"., of tine per day

of instruction

. 41Y.G.A0j174J...
, Pre Y.

*1

j 2

.S:
4
5 ..

6
7

10
:11

11.17 142419.KAPTT4V4.1841Luft.0.11PPEPAXE .teA9WA1100.r...0.4P.
in the classroom (mark all that apply)

1'; .17 _.1

0-not specified
1-languages are never ith-zed by either the teacher, aide or the
pupil in any one'Class period; only one language is used.

2-the second language is used exclusively by the teacher,aide
and pupils,dtring_at least one portion of the school day.

3-the tea0ar uses one language exclusively within a class period;
pupils/ ire allowed to use either native or second language.

4-thaiteacher uses only one language; however, the aide or para-
professional uses another during the saue class period; students

/nay use either.
5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the same material for N-2IT pupils.

8-other (summarize)

a
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11.17 114.Nest psage Jay teaches ,341.d/or. aide. 11.17
in the classroom (mar:: all that apply)

0-not specified
1-languages are never Lii=ed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacherlaide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period,
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; hpwelfer, the aide or para-
professional uses another during the same class period: students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the sane material for it-aa pupils.

S-other (summarize)
(elemeniarY)

nO I s el IA cti Chef r) ip S4-riic.4-ird to Second lan9t,.a9c
(tarn ;.i9 morniras and io 44,e

44,141. 44.4-4r newer, . Peo. ? 2 I.
12.0 KETHODS OF SECOND LANGUAGE TEACHING

m04-her

(iar:: all that apply; some projects ray use a combination
of methods)

habit skills_or behavioral approach. Emphasis
on communication.' 'Includes contrastive analysis of sounds
(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responseKare automatic. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
secyence of patterns learned in complete sentences. inductive-
generalizations drawn from examples.

2-TrgnsfolPaA4m4reP.MaiV,YP A2PY9.44
Acquiring an understanding of the structural patterns or
gramaatical rules of a language.

12t 0.

'54244 Y-E r04 CL ,C,

%.y.% 'awn:ma t.s4tuierfts3 .st)ecd< oly en8VS1-1

in *64. cpt.tNoon SiottritAN t.
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but culturally different. We have to point out that althctgh it

is true that they are culturally different, by no means should

they reject or scorn their culture or heritage. On the contrary;-

the school has-within its walls the power to transform the

students by letting them maintain their own unique identity.and

absorb the American culture little by little.

After analyzing the student's needs in terms of the cultural

background, the following goals were accomplished==

to acquaint the student with-aspects of the American
life in relation to , the Latin American life, in
Particular Puerto Ricans, Mexicans, Cubans ar.d.other
Latin Americans

to cultivate and enlighten attitudes toward bther cultures
leading to a greater understanding among them

to develop pride and confidence in their own culture

to promote peace by proroting a better understanding
Q6.es-il° I' of all people
(m Te a. Or-) CAY- a.d Q. 5 -10

Bilingual Classes

The bilingual class is made up of approximately 15

Anglo-speaking children and 17 Spanish-speaking children.

The Spanish teacher coordinates and directs the first

fifteen minutes of the 40 minute period, at which time the lan-

guage spoken to Anglos is Spanish.

The TESL teacher coordinates and directs the next fifteen

minutes of the period at which time the language spoken. to

Spanish children is English.

The las;, ten minutes is spent in controlled conversation

'between Spanish,and Anglo children speaking in small mixed groups.

Behavioral Objectives (Language - Spanish) .

The'Anglo children will. practice and use in real life

3 d. etorA; (1 Lx`b,..k; I -la_
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situations the Spanish they are learning in the classroom.

They will learn to communicate with Puerto Rican, Mexican

and other Latin American students whoare their peers. They

use the patterns they have learned in the classroom.

This real life situation motivates them to be able to

communicate without embarrassment in their new language. The

various accents used will familiarize the Anglo children with

this aspect of their new language.

The Spanish children wi be the models for pronunciation,

intonations, and accents for the Spanish speech patterns that

the Anglos use. The'Spanish children also participate in

Spanish dialogues and conversation with the Anglo children.

Behavioral Objectives (Language - English)

The Spanish children practice and use in real life situa-

tions the English they are learning in the classroom.

They learn to communicate without fear or embarrassment

with Anglo children and they also become accustomed to different

accents.

The Anglq children are models for pronunciation, intonation,

and stress for the English speech patterns.

Both Spanish and Anglo students participating in this class

have been pretested and will be posttested in their second

language. The students speaking the native language will be

the informants.

In planning the language lessons the teachers are aware

of the two cult'ires so that each group will learn about the

customs and culture of the other group.

/1J
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2a-inductive -generative approach: through listening to communication,

perhaps of peers, and attempting the new languagc.in situations which

call for the student_ to generate sentences - test his understanding.

(the way native language is acquired)
Includes direct association between object, picture or action and

word in second language.

2b-deductive - the cognitive code approach: through initial formal

study and analysis of grammatical structures, then applying them through

examples, i.e. answering questions, or transforming affirmative sentences

to negative, declarative to interrogative, active to passive.

-Grammar - Translation Hethod
Formal study of rules of grammar and translation from first language

to second. Emphasis on reading in second language rather than using

it for oral communication.

13.0 DCMINANT AND SECOND LANGUAGE SKILLS SEqUENCE

AL-W' Language Skills Sequence
(*Audiolingual Hethod: listening, speaking, reading and writing)

I II

Non Eng dom Eng dom

atudentA_ atudents

A in dam Bin A in dom B in

lang second lang second

lang lang

0 = not specified
(Use not applicable. (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speal:ig
shills are learned:

13.1 IB 1

1-concurrently with lominant larvxace
listening-speaking skills _)(

2-after a specified level of compe-
ten0y achieved in listening-speaking
skills in doninant lak:uage

3-a specified period of time after
listening-speaking skills in domincat

languaFA taught

se. Xerey pTix, and 12.6

13.2 MI sequence followed:
1-Listening-speaking proficiency
precedes introduction of reading ,_)c

2 -2eading is taught concurrently
with listening- speaking skills

_s

13.2 IA_
IB 1

IIA
lc_ /



nega lye, eclara .ve o interrocat.,ve, active to passive.

-Grammar - Translation ilethod

Formal study of rules of grammar and translation from first language
to second. EMphasis on reading in second language rather than using
it for oral communication.

13.0 DCEINLITT AND §ECOND LLNGUAGE SKILLS SEC.UENCE

AL_H* Language Skills Sequence
(*Audiolingual flethod: listening, speaking, reading and writing)

I II

Non Eng dom Eng dom
stud_ students

A in dam B in A in dam B
lang second lang , second

lang lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speaking 13.1 IB I

skills are learned: IIB
1- concurrently with lamina:at lan7uac;e

listening-speaking skills -)(
2-after a specified level of compe-

tency achieved in listening-speaking
skills in dominant lan:uage

3-a specified period of time after
listening-speaking skills in donincnt
languava taught

, .."

5es xre#. AAA. 4,044 :. p:.ix dnci 126

13.2 1k_ 1
13.2 XII sequence followed: 'B I

1-Listening-speaking proficiency IIA_ 1
precedes introduction of reading ._)c ..?` 1._ X. Ilk./

2---leading is taught concurrently

with listening - speaking skills
_...... ___-

3-Learning to read overlaps learning
of listening -speakirg skills - .......

4-There is some overlap between
learning to read and to write

...

13.3 Listening-speaking proficiency
determined by:

13.3 IA..+_.
IB -._

1 -Lleasure of listening-speaking 'IA...A
proficiency ...X .,)( _g_ AL IIB.....j__

2-informal assessment by teacher

13.4 Second language reading skills 13.4. 1B.

are learned: IIB 1

1-concurrently with learning to read
in dominant language

2-after a specifiea Level of dominant
language reading competence
achievement

3-a specified period of time after
learning; to read in dominant language
(e.g. a specific grade)

4-before learninG to read in dominant

language

-X-
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s 141 11 s Scluence

INSVUCTIONAL TIME &QUENOE UTILIZATION FOR LANGUAGE LEARNING

GRADE LEVEL

12
11
10
9

I 78
6
5
4
3
2
1

SILINZUAL Beginning Intermediate Advanced
Stage Stage . Stage

ACHIEVEMENT
1.

I I

LEVEL Mastery Mastery Mastery
1: of .of of

Listening Readip-and Adaptation
and Speaking. Writing Skills and

Skills Variation of
Controlled
Structures

*Learning the four skills is a continuing, sequential, developmental
process.

. . ?ea pósa\
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iTESL teachers from Komensky; two Chicago Board of Education teachers

trios Jirka, three Title VII Bilingual teacher, tvo teacher aides (one of

whiMemill be Title VII) and one community representative. One of the

Title VII teachers will serve as head teacher or coordinator at the Center.

Since language development is based upon the meaningful usage of known

vimmanderies and structure, the secondlengusellelmjamst (English or

Spanish) of the program will emphasize'audiolingual.exercises at both

Centers,. Reading and mritinf which will be held at a minimum at the beginning

of the program will increase at the approapriate time of level achievement in

these skills. Then matching exercises, filling in blanks, limited forms of

original expression and original sentences, can be operative in the learning

process. This system of language learning in both English and Spanish will

be in progress at the home school, where the monolingual students will

single with bilingual students in the following classes: language arts,

social studies, art, music and physical edication.

Resource materials in the mobile provided for this purpose will be made

available through library periods, group study sessions, team- teaching

unions, and study periods, as determined by the staff. There will be

feedback of the curriculum procedures,to the classroom teachers at the

14lthorne feeder schools and at Jirka and Komensky so that the bilingual

aspects of the regular school program can grow at each school according to

aced and teacher implementation.

As proticienq increases in second language learning, classes and

tetoring=reessions in the first and second languages will provide for the

retention of new concepts in eithet language.. Proficient bilingual students,

as recommended by regular class teachers, might participate through a
tItoiial

system in these help sessions. Bilingual teachers
)

?eifos4i

1

-
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13.5 Reading is introduced:
:Aindividually, when child is ready

or at a specific time during grade:
1

2

3

13.6 -leading readiness is determined by:

1-test of reading readiness

2-informal teacher assessment

)age .13

I II

Non Eng dom Eng don

students students

A B A. B

dom second dom second

lang lang lang lang

ni

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade

.11

4-in fourth grade

5-in fifth grade

Wi
,or

6-in sixth grade
7-other (specify) a

13.8 Grade level academic achievement (math, science, etc.) in the

SECOND language is expected:

1-in the first grade
2-second grade
3-third grade
4- fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OMR LEARNING: 14.0 I )

(mark all that apply)
II, 2,

13.5 IA 1

IB. a_
IIA I

IIB

13.7 IA 3
BITS:
IIA
IIB I

13.8 IB -7

1-Second language learning is only a sep-

arate subject for English-speaUng Btu-

, dents; the second language is not used

as a msdium of instruction for other

sUbje;:ts.

2-Second language
learning is both a sep-

arate subject and also a medium of

.O4t. tion for other subjects.

I = N-E II= E

dom dom

students students

`.



13.6 ":.ending readiness is determined by:

1-test of reading readiness ./.... ...../.6 13.6 IA__S
2-informal teacher assessment ID

.......

III:

IIB

.

A
___

13.7 Grade level reading is expected:
1-in first grade ____ ...... I.E.. 6.6.6. 0 13.7 IA
2-in second grade _ IB NS
3-in third grade ___ IIA....1_

4-in fourth grade ...Om. __. IIB I

5-in fifth grade
6-in sixth grade _
7-other (specify)

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB 7
SECOND language is expected: IIBa-

1-in the first grade
2-second grade
3-third grade

4-fourth grade
5-fifth grade
6-sixth grade
7-other (specifY)'

14.0 1TEG2ATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 14.0 I. a) .5
(mark all that apply) II_-. 2...,__

I= N-E II= E
dom dom

)

students students

1-Second language learning is only a sep-
arate subject for English-speaLing stu-
dents; the second language is not used
as a medium of instruction for other
subj ts.

2-Seconi lan;uage learnAg is both a sep-
arate subject and also a medium of
instruction for other subjects.

3-Second language learning is always in-
tegrrAed with the learning of oourse
ccntt,ut (such as social studies) or as
a medium of cognitive development.

4-Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

t) -not specified

6 -ether (specify)



15.0 =mum OF CHILD'S LANGUAGE:

lace 14

I II
15.0 IAzh3

A -in dom. B 2nd A B 2nd IIB

IBNon Eng. dom. Eng. dom.

lang. lang. ng. lang.

1-The child's language is respected.

It is not corrected, rather; all

of the child's speech is accepted.

However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-

the teacher points out errors and

demonstrates the standard form.

3-Other (specify) See terlOOL

0-Not specified
p 04 a,

1 6. 0 liATFZIALS

16.1 Reading Materials -Typos
Pleading Materials are: (mark all that apply)

1-Linguistically based
(iaerrill or Miami Linguistic

readers, ITA, etc.) 16.1 IA )( ifit

2-Basal readers

3-Dialect readers

4-Experience charts (stories

dictated by children)

16.2 If same reading material is in

the child's dialect, indicate how

long it is used:

1-Grade 1 16.2 IA 115

2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

011.0

IMM11.0.10

A_ eq,
I A_

(2:".ce , 1Lne -)

16.3 The following are techniques and aterials used fpr second language learning:

0-none specified
1-pattern drills
2-diaZog memorization
3- choral repetition

4-songs
.programed instruction
6-stories read to children

4
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control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

3 -Other (specify) Ste IIAEVOOL
p .14 a

0-Not specified

16.0 MATEMALS

16.1 Reading Materials -Types
Reading Materials are: (mark all that apply)

4-Linguistically based
(ilerrill or Miami Linguistic
readers, ITA, etc.) 16.1 IA X_ i&

2-Basal readers A_

3-Dialect readers .1 A- I Pe

4-Experience charts (stories
dictated by children)

X

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1 16.2 IA N,
2-Grade 2
3-Grade 3
4-Beyond Grade ar
0-not specified

, )
16.3 The following are techniques and mate ials used for second language learning:

0-none specified
1- pattern drills
2-dia:og memorization
3-choral repetition

4-songs
54rocrazued instruction
6-itories red to children

AUDIO VISUAL AIDES
illefilms, filmstrips

-flannel or magnetic aoards
9-realia, graphic displays
10-records, tapes
11-listening centers

1,0111

12- multi -media approach

Ekperiential
....11.0111411110110

13-role playing

14-puppetry
,11
al.11111Mil .111111MO

15-experience chartE
16-primary typewriter

41=11/1=1.1,

17-learning through direct experience
1.M111.111,

with materials e.g. Montessori
18-activity centers-chosen by child
19-other (specify)

Learning outside the classrcom:
20-field trips
21-suggestedTV programs .111111=1.111110

11111.111011.

22-..c.th(..r (specify)
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11"-- Inowledge gained from inservice is helpful in teaching, but the overall attitude and

!WAGOrt of the teacher is not to be underestimated. AI/giving recognition to whatever-o)
1

tliatect is actually spoken by the child and in beinglable to communicate interpersonally,

iiht teacher performs a fUndamental service to the developing bilingual child. An evalu-

4kifre sticky in Chiapas, Mexico, suggest that the teachers' ability to communicate with the

/

ItVilents may have outweighed their training or educational level. According to Nancy

(n iano, *Attitudes, culture, and cognitive development, including the perception of objects

symbols are linked inextricably to one another and to language."1

To insure amoothoperation of the Center and maximum student benefit, it will be

rlIcessary for the staff to insure cO6peration.on the local level through consultation,

adquite role-definition, open lines of communication with other school programs and

aLcrtivities, and development of mechanisms to maximize interchange of ideas.

! Resource materials in the mobile or classroom} provided for this purpose will be

vna e available through library periods, as determined by the staff. There will be feed-

ck otthe curriculum procedures to the classroce teachers at all schcols so that the

I. aspects of the regular school program can grow according to the need and teacher

lementation.

As proficiency increases in second language learning, classes and tutoring sessions will ,

de for tilt) retention.of new concepts in either language for grades 2 through 8 and 9

12. Proficient bilingual students, as recommended by regular class teachers, might

participate through a tutorial system in these help sessions. Bilingual teachers, whether

they are utilizing English or Spanish as theineans of instruc on, will. provide exceptional

'stimuli in the teaching of social studies, science and mathematics through the expended

use of,audio -visual and programmed learning materials..

The use of educational trips, and other motivational devices *during the *first weeks cf

operation will serve to acquaint incoming students to their new environment and to prepare

all for the cooperative effort of reaching proficiency in two languages, adapting to city

life in the United States, adjusting to modern school practices in Chicago, and making new

friends. (See time chart).

1
"National or Mother Language in Beginning Reading: A Comparative Study" in

Research .in Teaching of Enelish, 1:32-43, 1968, p. 33.

war,,11,07.04iP/.7

r



16.4 The sources of Non-English materials and textbool:s are:
(mark all that apply)
0-not specified

1-are written by native speakers of that language
2-camme.....i.ally prepared and published in countries where
N-E is the native language

3-developed by the project's own bilingual staff
4-developed by the staff of another bilingual project (specify which)
5-developed in conjenction with project parents
6-developed by or with members of N-EHT community
7-are culturally appropriate for W-E culture

(specify how this is determined)
8-are cross cultural

9-commercially prepared and published in the U.S.
10-are translations of U.S. texts

11-are coordinated with materials used in the regular subject
curriculum

12-other (specify)

page 15

16.4 :2 4i

16.5 The specific bilingual/bicultural materials used in the language 16.5
component are:
0-not specified

1-xerox att,,Ched-page, and document 17 9''

See_ X e. r0 x a:Ha to. /sa,17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language
groups: (mark all that apply)
0-not specified
Pupils of both linguistic groups are: see )(erePA
1-always mixed for all learning
2-axed for language learning
3 -mixed for some academic subject learning

4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learn* into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or othor academic learning
8-othey (specify)

n.a. - (no students)

17.2 Students are grouped for language instruction:
(mark all that applir) Amore than .1- the time B Less than the time
0-not specified 1

1-total class

2-small groups (specify size)
3-individual instruction

/5f
17.1 INS

17.3 Criteria for grouping: Students
0-not specified I Non Eng II Eng dom IkEng dom

dom EKT NEM
1-by age /6



specify ow this is determinel
8-are cross cultural
S-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5 1

component are:
0-not specified
1-xerox att.ched-page and document 7 ,pi

See_ X e r0 X cdick c-IN 4 f. 45-ez _17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1 /Is
groups: (mark all that apply)
0-not specified
Pupils of both 14xuistic groups are: e e XersttA .p.ia-1(oci
1-always mixed for all learning
2-mixed for language learning Qr, es

3-mixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning
8- other (specify)

n.a. - (no -,T students)

17.2 Students are grouped for language instruction: 17.2_,J )S
(mark all that apply) A-more than i7 the time B Less than the time
0-not specified
1-total class

2-small groups (specify size)
3-individual instruction

17.3 Criteria for grouping:
0-not specified I

1-by age
2-by native language
3-by dominant language
4 -by language proficiency

(ex. level of reading skill)
n.a. not applicable

(no E.dam/NEHT)

Non Eng
dom

Students

IlEng dom
MET

II Eng dom
ENT

...3...

L',/'''-.

.....1._ .III

0111....111

1e.0 TUTORING

M8.1 Student Tutoring is: (mark all that apply)
no-not mentioned
0-type is not specified
1-inter-et hnic(N-312 student tutors EHT students)
2-intra-ethnic (N-EHT student tutors N-EiT)
3-done by older children (cross age)
4-done by peers (same age)
5-other (specify) Pro e- 35

6
-see S.EX-0A

18.13, 112.

18.2 Paraprofessionals or aides give tutoring or instruction as follows:
0-area not specified 18.2
1-inter-ethnic (N-IIIT aide tutors ELT student)
2-in the acqusition of native language s!:ills
3-in the acqusition of tecond language s%ills
4-in other academic subjects
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Citues4ion142S ACQUISITION, ADAPTATION, AND DEEIAll.liT OF MATERIALS

J.

(Student Instruction and Staff Development)

DOMINXiT LANGUAGE - LANGUAGE JUTS

A. Identification revinv of nxistisP_mVe*1-
Use student texts and accompanying teachers guides*.

1. Laidlaw

Mathematics

Reading Series

2. McGraw-Hill

-- Let's Speak Spanish

3. Holt, Rinehart**.

El Mondo Hisnenica

4. Americana Corporation materials from Mexico

-- See: Cesar Chavez

5. Singer -- Multi-M

'6. Benefic Press

B. Selection of rater4als ayinropriate in present form.
WOOD See listing above.

-- Since no Bilingual Center existed on the Komensky site during
the ast year, the materials noted above (A.) are those

;selected by Komensky parents and ,:.aff from among many

listed or exhibited at the Central and Area Offices of the

Board of Education.

4;



DOMINANT LANGUAGE - LANGULGE ARTS

C. Selection of adaptable materials -- (TO BE DONE)

-- See Curriculum Guidesof the Chicago Board of Education,

El Paso Schools, Dade County Schools,

NewMexico Schools, and others

..I

D. Determination of need for materials not yet in existence.#
1

E. ° Development of adaptable Eaterials.#

. F. Development of new materials.#

#These functions will be performed as part of the Staff Development,

In-Service program in concert with participation by parents and the

Community Advisory Council.

if' To be used by teachers only.

** To be used by teachers and by more advanced students.

1



1

3

/5"-
I

ACQUISITION, ADAPTATION, AND DEVELOPMENT OF MATER/ALS

SECOND LANGUAGE

A. Identification and review of existing naterials.

-- None in School

Selection of- rtnterials arihronriate in nresent form.

-- McGraw-Bill

- _

.

*ESL

Programmed Reading
-'411,641,

Cultural Influences on Intelligence*, Allison Davis

Language and LinguiAtics

*Benjamin Whorf

*Basil Berstein

Phonics,

*Dolores Durkin

Phonovisual Method - Charts

Workbooks

*Teacherls'Guide

Spache, George D.

-- Toward Better Readinr

Durrell Donald D.

Improving Readinr Instruction

Gracy, Wm.

On Their Own in Pine

'Harris, A. J.

-- How to Increase Reading Ability;

81

Zaw.11.10,.....



/5 cZ.

g:NISITION, ADAPTATION, AND DEN/ELM= OF MATERIALS

1/. fECOND LANGUAGE

. Adventures in Dictionary Land.-- Am.

How -Co Read a Newsnaper Fields Enterprises

The Teachinr: of Reading;' Dolch

C. Selection of adaptable Materials

Ilaleachinz of. Reading -- Samuel Kirk (For the slow
Learning)

See: Curriculum Guide for the Language Arts -

Chicago Public Schools

See: Curriculum Guide for other school systems with

bilingual programs

82

;



ACQUISITION, ADAPTATION, AND DEVELOPM:T OF MATERIALS

III. veULiUBE kHDHERITAGE

A. (through F. above)

1. El Mundo Hispanic° -- Holt, Rinehart

2. Contribution of Iris rants to Our Culture -- Benefic Press

3. Contributions of Afro-Anericans to Our Culture -- Benefic
4.1

4. Latin Heroes -- Webster McGraw-Hill (Paper backs)

5. Mexico: A History -- Americana Corp

42

6. -Msnv Nexicos --

7. Parents, staff, and Department of Curriculum consultants

will adapt Art and Music curriculum materials for all the

centers.

3 ( 1 yam,,.- e":'1 ko:.4; n - Iq7 I

Classroom teachers from,all centers will meet periodical-
*

ly to exchange observations,' practices, teacher-made materials,

and testing techniques. A "materials' pool" will be set up so

that all centers may benefit from the exchange of materials

and ideas with othe'r centers. Principals of schools with

centers will meet periodically to discuss common problems and

possible solutions.

The English taught in the centers will be relevant to real

life situations, e.g., units in reading newspapers, using tele-

.- phone directories, answering want ads, and preparing for job'

interviews. Flash cards will be used that show Latinos in all

types of work, not just Anglo professionals.

Materials from. Spain and Latin America will be utilized

as well as those listed in the Board of Education's approved

list of instruction/materials. Those found to be especially

`pertinent and saitable to the needs of the pupils in the centers

will be adopted and utilized beginnin in S tember'1971-"\
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page 16

.18.3 Parent tutoring: (mark all that apply) 18.3 0
no-not mentioned
0-type not specified
1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-materials are provided for use 'in home by parents

8-other (specify)

19.0 CURRICULUM PATTLLNS 19. 0___1_,. .5.4._,*`? j 0

The stated curriculum patterp of the bil.i.....pLojept,:
1-Zxcept for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling

4-amall'group instruction
5-individualized learning
6-open classroom
7-guided discovery and inquiry
8-a curriculum which is both Child and subject-centered
9-others (specify)

see

10-if the program includes activities which complement-en* f. ;11

experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

confirwir13 13;lirluo,1 rnstyici.ion -1-11roo.eou.f the summer'

r siuo erits Summer Sc1.,001 fro. p. ;Lt

20.0 COGNITIVE DEVELOPMIT

20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned 20.1

1-structured envirionment rich with materials child can manipulate
order, compare, match for perceptual rotor development

2-non-verbal materials, such as Montessori materials from which
children can learn sensory discrimination; matching, seriation,
counting, addition subtraction
a6 in an i = o, -t= e at =d to t sae rtance

0 -ns



-materials are provided for use in home by parents
8-other (specify)

19.0 curaICULIJI: PATTE1INS 19. 0_____144_,I,"1
C?

The stated currioulum pattern of the bilingual project:
1-Except for inclusion of N-RiT instruction the curriculum is
otherwise typical or regulars for this state.

There are other modifications whithin the curriculum of the
bilingu:d program which differ from traditional, typical curri-
culi:m such as: (mark all that apply)

\2-a non-graded classroom: pupils of different ages are
\\grouped together during part of the school day
31,flexible or modular scheduling
4-small group instruction
5-individualized learning
6-open classroom
7-guidd discovery and inquiry
8-a curriculum which is both child and subject-centered

ID
9-others (specify) -W L-4 XCIf

10-if the program includes activities which complement,--Cm"
experiences children encountar in the home, community
and through mass media i.e. TVs describe below:

coro-int./irss 10; 1111.A.ctl stru.cilen

$eru.d ents ; el S ec Sr_hdol ro. p

20.0 COGNITIVE DEMOPLITT

20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned 20.1 Q r15
1-structured envirionment rich with materials child can manipulate
order, compare, match for perceptual-motor development

2-non-verbal materials, such as Nontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, distance,
position

4-labeling and grouping actual objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery, using
materials rather than text active experimentation by child with teacher's
guidance rather than Lacher daonstration.

6-direct experience of math through discovery rather than instruction
7-other (specify or xerox) p. no. and document:

20.2 Cognitive development in later grades (grade 4 arri above)
0-method not mentioned
1-specify or xerox p. no. and document
n.a. -no grade 4 or later grades
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be facilitated will be the center's participation in the cooperative

teacher corps co-sponsored by the Circle Campus of the University of

Illinois and District 19 of the Chicago public schools. That teacher

preparation program is stressing the preparation of teachers from bi-

lingual urban areas who have a commitment to return to these areas

to teach.

The following services are to be provided at the new Komensky

Center:

Programs designed to impart knowledge of the history and cul-
ture associated with Spanish and Latin America, particularly
Mexico. Wherever opportunities arise for illustrati.a.v_parul-
lel customs, history, economic functions, or geographic or
urban situations in the United States, these will be built
upon.

Efforts to establish closer coopeation between the school
and home.

Early childhood educational program related to the purposes.
of this title and designed to improve the potential for pro-
fitable learning activities by children.

Adult education programs related to the purposes of this
title, particularly for parents of children participating in

Q1.4.e.040e1 bilingual programs. Knowledge of the city must include field
19.0 trips in order to build understand of t e i co

which we live and the opportunities it offers.

Programs designed for dropouts and potential dropouts having
the need of bilingual programs. We note here that, although
the Komensky is a K-6 school, the correlation between read-
ing achievement and dropout ratios is so high and the pro-
gressive naturp of achievement retardation is so great that people
(even in the elementary schools, for example, in grades four
and six) whp are two years or more below their grade expec-
tincy in reading achievement may be pinpointed as potential
dropouts. Special attention should be directed to these
young people if they are to reach anything near their own
potential for achievement.

lagllujaland audiovisual experiences for pupils, utilized to
build interest and knowledge in correlation with studies, as
well as to, brOaden understanding of the kinds of occupations
which exist in our common culture in Chicago, thereby providing
a meaningful basis for heightened pupil aspi:rations.

Profastd
21

"-
.
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Most of the teachers have no desks or cabinets for materials.

Since. children of all ages are served, seating in .a greater

variety of sizes is needed.

Students are grouped on the basis of several sets of criteria --

.
understanding of and fluency in the use of English

. .age, physical, and social maturity

. previous grade placement

.
understanding, fluency, and literacy in Spanish

Since every entering pupil is placed in a heterogeneous

homeroom, the first and last criteria stated are utilized only

for placement in TESL and bilingual program components. Pupils

in the following categories are placed in subject matter content

classes and in the TESL classes which ..:..omplement instruction in

Spanish:

monolingual Spanish-speaking

. minimal English-speaking
Level A (some comprehension of oral communication)

. minimal English-speaking
Level. B (some comprehension of oral communication

and some fragmentary Englisl speaking)

. English-speaking learners of Spanish

Each of these categories exists at every grade level.

However, sharp lines between grades are ignored and pupils

are grouped as primary (i.e,grades P1 to P3); intermediate

(i.e., grades 3 and 4); and upper(i.e., grades 5 and 6).

The instruction of pupils in line with the philosophy

of continuous development and general framework provided by the

curriculum guides has been fraught with difficulties and pitfalls.

The problems must be 'attributed to a number of specific causes,



26
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but they may be organized under the following major headings:

personnel, space, and materials. Of these the most critical,

in terms of its effect on instruction, is personnel. The staff

members and the aides available were inadequate, i.e., the.

teachet aides, school-community representatives and a bilingual

clerk.

The teacher3 were either new, completely inexperienced,

or trained and experienced in a culture in which the philosphy

underlying pedagogical approach is often incompatible with

recommended practice in the United States. Furthermore, none

of the teachers was familiar with the curriculum of the

Chicago Board of Education. The program included historical

cultural information and fine arts experiences associated

with Mexico and other Latin American countries.
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. V. OTHER: Extra-CurriculaiStudent Activitiii2)

1. The model for the student government might well be a United

Hationsl meeting so that reports could be presented in either

language or in two languages and students could earn points

for serving as translators after being elected to the govern-

ing body by their peers. It is felt that this would encour-

age the students to speak both languages and it would help

build in them habits of citizenship which needs to be

fostered in the community in order that the students will

function more effectively when they become adults and also

in order that they may influence their parents even at this

stage as they grow because they will bring home information

and excitement about the functioning of the Democratic

System here, and they will encourage their parents to partici-

pate.

2. Another aspect of the extra curricular activity plan is a

s rviCe club plan. Older students from the intermediate

aIdupper grades might earn citizenship points or service

points by serving as:

A. Tutors in English or in Spanish foi Reading, or 14

Mith, and so forth.

B. They might also earn service points by preparing curricu-

lum materials for teachers. A fourth grader preparing

Ts

Cc, (-)34 0Y1

a picture dictionary, for example, for a primary class,

89



2. B. utilizing cards and cut-outs for catalogs and the vocabu-

laries from some of the materials used in the class, 1

would be learning a great deal and strengthening his

knowledge. He would also have the feeling that he was

serving his school community and the learning that he
' 1

would do would be especially important for him if he

happened to be one of those youngsters who needed re-

i

1

I

i

inforcement and who have not done well. *."\ .
,

----..

C. There might also be student librarians who could function

in much the same way and in every case, building the

mastery and demonstrating the master necessary to pre-

sent material to a younger or a less advanced pupil

would be a status giving incentive and we feel that this

would be a very positive thing for youngsters who have,

for so long, been in the background and have not been high

level achievers.

D. Patrol

E. Messengers

F. Play leaders for primary grades

G. Other monitors, eg., Kindergarten, or Public Relations

(eg., poster-makers)

3. Student Newspaper

A. Writers

B. Translators

C. Artists

D. Paste-up Crew

E. Assembly Crew

Cc, (-AA n tkaAft
90
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21.0 SaF-EST=

paL:c 17

21.0 ,

Stated methods of project compepentii4)ippykapLpplf7esgra:
no-self-este;cra not mentioned as an objective
0-self-esteem is an objective but methods r.ot sdecified

Teacher encourages pupil to verbally express his feelings:

1-through role-playing
2-puppetry
3-language-experience approach: students dictate stories from

their own experience
4-teacher accepts, ac!nowledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings

through painting, music, dancing
6-teacher provides experiences in which the various ways that
children act are accepted by the teacher,, their actions are
discussed and the children are encouraged not to make fun of

"different" ways
7-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is

acknowledged as part of everyone's experience second

attempts are encouraged
9-other (specify) (xerox or summari7-) document page

- qh a. c cep frince 0- CAN; IA larA vai.9 e and
Teacher provides experiences in plapil self-d-rection and adteptEnce of

responsibility, such as:
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers

13 -older puils participate in curriculum planning and/or

development
14-pupils write a bilingual news?aper for dissemination to the

community
15-other (specify)

22.0 LEARNING STRATEGIES

1-The project mentions the following specific Jar.aminr, strategics

as important for reaching a particular ethno-linguistic group:

(specify or xerox) Document and Page no.

Example; Navajo children resist partiCipation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activifes, move about freely or sit in a circle or

horseshoe rather than sit in rows, ha en found more effective.

0-none mentioned
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4-Leacher accep.s,
5-teacher encourages non-verbal expression of child's feelin,-,c

through painting, music, dancing
6-teacher provides experiences in which the various ways that

children act are accepted by the teacher, their actions are

discussed and the children are encouraged not to make fun of

"different" ways
7-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is

acknowledgad as part of everycne's experience second

attempts are encouraged
9-other (specify) (xerox or summarize) document page

19 - h a ccepfance 0- (ca /Ng e and
Teacher provides experiences in pupil self-d-rection and acteptnnce of

responsibility, such as:
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers

13-older pulls participate in curriculum planning and/or

development
14-pupils write a bilingual news2aper for dissemination to the

comnunity
15-other ( specify)

22.0 LEARNING STRATEGIES 22.0 L

1-The project mentions the following specific )carninf; strategies

as important for reaching a particular ethno-linguistic group:

(specify or xerox) Document and Page no.

Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activates, move about freely or sit in a circle or

horseshoe rather than sit in rcws, has been found more effective.

0-none mentioned
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23.0 BICULTUAL COI4POItENT

23.1 This program is:
1-bilingual alone
2-bilingual and bicultural
3-bilingual and multicultural
0-not specified as to which of the above
4-an ethnic studies program is included in the bilingual program

5-art, posters, realiat crafts of both cultures are exhibited in

the elatsroom
6-language and cultural content are integrated

7-other (specify)

23.1 3



Oc.

Specific Measurable Objectives

To improve fluency in aural-oral activities of all pupils in

English and Spanish in the following fundamental areas:

Understanding with ease different varieties and levels.

of standard speech (oral question - answer tests)

Adapting speech to different language levels such as

informal, formal, and inter-group (dialogue and role-playing

tests)

Developing an awareness of the relation between one's own
language and civilization and that of another country

Evaluating progress by means of Board.of Education-developed

fluency tests, pre-and post-tapes.

Harrisor High School Center

Objective -

Objective -

c1.0 ES-kerf1

to achieve from the perspective of another culture, ;\
deeper understanding of oneself, one's nation, and history

to improve the self-image of the Latin American student

and to raise his persona expecta ions.

Through study and discussion of the great men of Spanish

America, of the great philosophers, poets, and writers

and of their works, the Latin American student gains a

deeper insight into his own. heritage and his own worth.

At the same time, his Anglo-American peer who attends

class with him acquires a deeper insight into and appre-

ciation for the Spanish-speaking people. This class is

one of the most popular classes at Harrison High School

Bilingual Center. Pupils and teachers who have a free

period or a study period are often found there.

Komensky - Jirka Center

Objective -

Objective -

to achieve a deeper understanding of oneself, one's nation,

and history

A Latin-American culture curriculum, including Latin American

history, was initiated. Every classnin the school received

instruction inputs 'from the Spanish resource teacher for

one period each week. School in-service meetings were used

to guide and encourage regdlar classroom teachers in in-

tegrating and emphasizing Latin- America (especially Mexico)

in the teaching of social studies.

Objective - to build the self-image of the pupil so that he feels

accepted and so that he has higher effective adjustment or

adaptation and higher achievement in curricular areas

In-service meetings, which included Komensky teachers of
,regular grades and the bilingual program, as well as the

bilingual program staff' from the Jirka, were held. All

'stafif members were encouraged to attend workshops,-symposia,

presentations of materials, and other relevant in-service

8



The child should:

SELF

a1, 0 c' e

Develop an awareness of self.
Develop a sense of personal worth.
Recognize that he is an individual who must function in a social situation.
Learn to act in ways that are acceptable and correct in relation to other people.
Recognize that people are bathcally alike.
Appreciate the value of completing a task.

Extend his awareness of self.
Develop pride in his accomplishments.
Begin to realize chat he can succeed.
Become aware that criticism-is meant to be helpful.'
Begin to practice self-control.

. Develop ability to complete a task within a reasonable lengttl of time.
Recognize that people differ in appearance.
Learn to recognize that other people have worth.

Realize that he can succeed in various ways.
Recognize that criticism should be helpful.
Understand that he can learn to make friends and to be a friend.
Begin to build habits of self-control.
Develop ability to adjust to new situations as they occur.
Understand that rules help him and others to live safely.
Begin to develop the concepts of honesty and truthfulness.
Begin to develop concepts of "mine," "yours," "theirs."
Recognize that there are suitable times for the beginning and ending of tasks.
Become aware that there are differences in the way people do things.

Begin to understand that he has abilities which will enable him to succeed.
Recognize the value of criticism.
Recognize the value of honesty and truthfulness.
Continue to build habits of self-control.
Realize that he can be a dependable person.
Understand that he can make a worthwhile contribution to others.
Develop a sense'of responsibility toward others.
Learn that there are many ways of having fun with friends.
Practice the skill of beginning and ending tasks within a designated time.

.10

Appreciate the value of criticism.
Appreciate the value of honesty and truthfulness.
Realize the feeling of satisfaction-that derives from doing the best he can.
Develop understanding that he can build desirable relationships with others.
Learn to accept and respect pbople on the basis of their performance.
Understand that, he can grow toward independence.
Understand that he must soon assume adult responsibilities and prerogatives.
Realize that some fears will disappear as he has more experience.
Practice habits of self-control.
Begin to discover why he acts as he does.
Practice beginning and ending tasks within a designated time.

Co Jr=sn L4-0.-k; O n
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23.2 Cross-cultural awareness:

If project mentions specific values or nodes of behavior of
N-EL'IT culture, please summarize below: (or attach xerox)
found in docuaent page "
0-not mentioned

pa;e8

23.3 1 -if project mentions efforts to decrease ethnocentrimn in
either or both groups, describe below: (or xerox-document page/0

0-none mentioned

oWecVqe deV-el 0,,r) a.e rec.; on forr 1-1-0 i 4-6-1
sl 1

u.1-÷uCr e S

23.4 In,the bicultural covzpnent knowledge of the N-DIT culture 23.4
involves (mark all-Cat apply)
0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal
movements

2- Historical-cultural heritage of the past--contributions to art
and science

3-'Deep' culture: family patterns and contemporary way of life: Socic--econe'enic
4-Itemization of surface aspects of a country-- geography, dates cA-100,-mc4-erisfics

of holidays etc. and cOn+emprtary
5-A specific culture only e.g. one Indian tribe N./cdtAL.es

6-Various cultures of sane ethnic/linguistic group (i.e. Spanish-
speaking peoples)

7-A third culture different from or nu
8 -Other (specify)

Pro, FA°

23.5 American culture is defined:
0-not specified

1-narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralist.: of Aaerica,--multicultural

contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or
elaborate in your own words

See )4e<tP It

24.0 colaiVIIITY CaVONENT

23.5_ 3



23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3_0
either or both groups, describe below: (or xerox-document page/#)

0-none mentioned

okecole deVelc,4? o.4-1 a.f.10(e.c.f.0.4.iorN for *4.00 Cii

C 1.+-11:r S

23.4 In the bicatural compenent knowledge of the N-LiiT culture 23.444.!1_4;,34;(),
involves (marl_ all that apply)
0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and, values, /iterature

(oral or written), achievement of particular people or politcal
movements

2- Historical-cultural heritage of the past--contributions to art

and science
3-'Deep' culture: family patterns and contemporary way of life: Socio-econ6enic.
4- Itemization of surface aspects of a country--geoiraphy, dates cAlaeox4ecis+ics

of holidays etc. ounoi coni-emponAry
5-A specific culture only e.g. one Indian tribe NAxim..4ES

6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
speaking peoples)

7-A third culture different from NEiiT or DIT
8-Other (specify)

Pro p.10

23.5 American culture is defined:
0-not specified
1-narrowly: privrily Anglo-Saxon orientation
2-broadly: ethnic pluralism of America,multicultural

contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or
elaborate in your own words

see xe<by. g

24.0 COILUIIITY CQU'ONENT

24.1 Bilingual libraries are provided for:
0-group not specified
1-project children
2-adults of the project community
3-teachers
no-bilingual library not mentioned

24.2 An ethnic studies library is provided for:
0-group not specified,
1-project children
2-adults of the project community
3-teachers
noethnic studies library not mentioned

23.5,3

24.1__2_,.3
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Arn 2_6 can et-k-4t-kre-_

CITY, STATE, and NATION

child should:

Begin to develop pride and love regar ing the flag.
Learn, the "Pledge of Allegiance" and 'America."
Become aware of aspects of our countr : its name and the name of the President.
Become aware of special days and hole ays.
Recognize that people are basically alike.
Become aware that certain conduct is 'acceptable in a public place.

Realize that the flag is a symbol of our country.
Recognize significance of special days and holidays.
Develop patriotic observances.
Become aware of the beauty of the city of Chicago.
Become aware of the community workers who keep the city safe and clean.
Extend understanding that people differ in appearance.
Extend understanding that other people have worth.,
Begin to recognize habits of conduct that are acceptable in a public place.

Develop love for our country.
Extend his understanding of the significance of special days and holidays.
Develop patriotic observances.
Extend his awareness of .the city of Chicago.
Recognize that, in our city, many people live and work together.
Begin to understand the reasons for differences in the way people act.
Develop, through practice, habits of conduct that are- acceptable in a public place.

S

O
C

A
L

D

E

,/

Extend his knowledge -of flag etiquette.
Recognize the melody and the significance of "The Star-Spangled Banner." -

Extend his understanding of the significance_of special days and holidays.
Become aware that Chicago has-a-flag.
Learn the name of Chicago's mayor.
Recognize that the purpose of urban renewal is to make our city a better place in
to live.
Recognize that city residents have certain rights and obligations.
Recognize that man builds his home to suit his way of living and his environment.
Develop, through practice, habits of conduct that are acceptable in a public place.

which

Develop the ability to sing "The Star-Spangled Banner."
Extend his knowledge of the significance of special days and holidays.
Extend his knowledge of the facilities of the city of Chicago.
Become aware of the state of Illinois as a community in which he functions.
Become qware that people all over the world have the same basic.needs.
Understand that we must accept and respect people for what they contriLute to the welfare
of other individuals and of the group.
Develop moral values.
Increase his understanding of the rights and obligations of members of c community.
Continue practice of good conduct in public places.
Extend map skills.
Develop his understanding of media of communication.

1441111ftworommosommismosimoszsmemsw. 3
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is

The child should:

HOME

r

Understand that he is a member of a family.
Understand that members of a family have names.
Become aware that he is dependent upon others in order to live.
Understand that members of a family share experiences and activities.
Recognize that members of a family work together.
Become aware that members of a family respect each other.
Become aware that people are basically alike.
Recognize that a home has furnishings.

111671P +MEOW

Recognize that it is important for members of a family 'to share and co-operate.
Recognize that each family-member has definite responsibilities.
Recognize that it is important for members of a family to show mutual respect.
Develop respect for parental authority.
Recognize that people differ in appearance.
Recognize that other people have worth.
Recognize that a home has different kinds of furnishings.

Begin to understand his relationship to the other members of the family.
Develop respect for parental authority.
Recognize that he has a share ip the responsibilities of the home.
Build habits of self-control.
Begin to understand the concepts of "mine," "yours," "theirs."
Understand that members of a family may have fun together or. as individuals.
Realize that home furnishings provide comfort.
Become aware of differences in the way people do things.
Begin to develop skills and habits of courtesy and thoughtfulness to his- neighbors.

Realize that the father or other members of the family work away from home in order to
supply shelter, food, and clothing for the family.
Understand that a home that is neat, clean, and attractive is a pleasant place in which
to live.
Learn the appropriate use of homeilurnishings.
Recognize that 'controls set by parenti in recreational activities are for his own protection.
Recognize that there are many kinds of family dwellings.
Recognize that homes are made of different materials.
Realize that many kinds of workers co-operate to build homes.

Develop skills whith aid in keeping the home neat, clean, and attractive.
Acquire skill in home responsibilities which are at his level of ability.
Learn to accept and 'respect people on the basis of their performance.
Learn how to use 'the 'telephone to visit with friends and to conduct business.
Become familiar with suitable hobbies.

A
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V e,

SCHOOL

The child shoVd:

Become aware that school is a place of work and organized play.
Become acquainted with the physical plant
Learn names of the teacher, classmates, and the principal.
Become aware of rules of room and school.
Become aware of the fact that school materials have value.
Begin to learn how members of a class work together.
Begin to learn how members of a 'class play together.
.Recognize that rights of other members of the class are to be respected.

................ 1......

Develop respect for school authority.
Become aware of the importance of punctuality and regular attendance.
Begin to learn special rules and regulations for classroom, corridors, playground, and other
school areas.
Learn to care for desks, books, supplies, and other equipment.
Recognize that people differ in color of hair, eyes, and skin and in size and shape.
Recognize that other people have worth.

Begin to understand his relationship to his teacher and to the other members of the class.
Realize that he is-a-- member of a class and that the class is a part of the school.
Begin to assume responsibility for self-c-bbtrol in--school.
Begin to develop the concepts of honesty and truthfulness.
Begin to develop the concepts of "mine," "yours," "theirs."
Use school equipment properly. .
Begin to assume_workresponsibilitibigii the school.

_ ---BecoraErequainted with the school and its neighborhood.
Recognize that, in our school and its community, many people live and work together.

,.'-

Understand the
i meaning of respect for others.

Understand the 'relationship of his class to the school.
Understand that a school that is neat, clean, and attractive is a pleasant place.
Recognize the many kinds of workers it takes to operate the school.

,i. .

\ .

Begin to learn the responsibilities of 'rod school citizenship.
Begin to learn in what ways he can contribute service to the school both within and out-.
side of the classroom.
Become acquainted with the adult helpersAin the school and their respective duties.
Learn to accept and respect people for whgt they contribute to the welfare of other indi-
viduals and of the group.
Learn to be selective about choice of television and radio programs.
Learn that printed materials bring news from everywhere.

. .CR .
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!The child should:

COMMUNITY

Become aware of his relationship with people he meets in the neighborhood.
Recognize that people are basically ke
Begin to recognize conduct that acceptable in a public place.

Became acquainted with the stores in the school neighborhood.
Become acquainted with fire stations and police stations in the school neighborhood.
Become acquainted with types of transportation he might use.
Recognize that people differ in the color of hair, eyes, and skin and in size and shape.
Learn to recognize that other people have worth.
Practice/conduct that is acceptable in public places.

Begin to .unde
Recognize that
Extend, his know.
healthcmd-welftn
Become acquainted
Recognize and identi

stand that he is a member of the community.
npthe community, many people live and work together.
dip of community.workers to include the mailman, the garbage

workers;-and-store clerics.
lith parks, playgrounds, and social centers.

maps in the classroom.
Begin -to develop the concepts of honesty and truthfulness.
Begin to develop concept of "mine," "yours," "theirs."
Begin to understand the re sons for the differences in the way
Practice conduct that is acc_ table in public places.

people act.

collector,

Develop understanding of his relationship to the community.
Recognize that the way in which we act toward others indicates our respect for them.
Realize that a neat, clean, and attractive school is a source of pride in the community.
Begin to develop habits which will help to keep the community attractive.
Become aware that owners of property and residents of any community have certain rights
and obligations.
Recognize that members of the community work. together to conserve community facilities.
IYeoome acquainted with such community. facilities as -churches, museums, libraries, health
agencies.
Become acquainted with the location of
Begin recognition of school street boun
Develop understanding of the direction
Develop understanding of the need for

important streets in the. community.
aries.

i

north, south, east, and west.
6.4fterent types of transportation. ,st.,--at,

Recognize that he has rights and responsibilities as a member of the community.
Increase his understanding of the :Lints and obligations of members of the community.
Understand that we must accept and respect people for what they contribute to the welfare
of other individuals and of the group.
Recognize that many kinds of services are needed by each community.
Recognize that services are dispensed in various ways.
Develop an understanding that community transportation facilities lead to other parts of the
city.
Develop map skills through practice.
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C .

24.3 Provision is made by the school For informing the parents
and community about the progranithrough:(Mark all that apply)

0 -ire 9:od not specified
,

no-no proxision for informing community
1 bilingual newsletter
i2.. monolingual newsletter I

`/3 aws sent to mass media.
'

4-if articles included with ,roject1 check 4
,5 bilingual fliers sent home!

/6-formal meetings 1

1

7-informal meetings open to entire community
8-meetings conducted in both languages

09-home visits
10-other (specify) I

11-project director personally involved in program
dissemination. specify

l

24.4 Community involvement in the formulation of school, policies
and programs is sought through:

n-type not specified
.lo-not sought

1-existing community groups working with prograM
2-bilingual questionnaires
3-community-school staff comdittees
4-community advisory groups
5-formal meetins open to the entire community
6-informal meetings with community groups
7-other (specify) so ).% f "..0,0t,r. 3

8-project director personally see!ts involvement of community
in program. specify how

Page 19

24.3

24 . 4 5- 7I )

24.5 The school keeps informed about community interests, events and
problems through: . 24.5 6

no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both
lanLaages

2-community representatives to the school
3-bilingual questionnaire sent to the home



mveting: open 1; entirt:

8-meetings conducted in, both languages

v9 home visits.
10-other (specify)
11-project director personally involved in program

dissemination. specify how

24.4 Community involvement in the formulation of school policies
and programs is sought through:

0-type not specified
no-not sought
1-existing community groups working with program

2-bilingual questionnaires
3-community-school staff committees
4- coimrtunity advisory groups

5-formal meetins open to the entire community
6-informal meetingsewith community groups
7-other (specify) if cxisce ).% 41_0,4,k ex. 3

8-project director personally seeks involvement of community

in Tiogram. specify how

24.5 The school keeps informed about community interests, events and

problems through: .5 6
no-no mention of school seeking to be informed about community

1-meetings open to the entire community conducted in both

languages
2-community representatives to the school
3-bilingual questionnaire sent to the home

4-home visits by school/personnel
5-other (specify)
0-method not specified

Iect ' t al 8 %'/-.)esoAfce People Parer-{ -s community trS, w%

Aryz6 yllel
J

J C CILACt 1 -4-e49-Che r
24.6 The school is open to the community through: cu 24.6

0-not mentioned
Sicfn5, istocy of_

0, l rNs u.0,1 S tu.ci e of
no-school is not open to commility for community use
1-opening school facilities to the community at large for use

after school hours and on weekends
2- providing, adult education courses

.3-other (specify)

25.0 IITACT EVALUATION

25.1 Project mentions description or dissemination of the bilingual

program through:
1-newspaper articles
2-radio programs
3-TV programs
4-video-tapes
5-films
6-visitors to observe the program

25.1./ 2,3, tcS-04



1. Providing inservice and sensitivity programs for teachers' at all involved
area feeder schools.

2. Developing ongoing inservice sessions for staff to develop materials,
curricula and instruments of evaluation at each Center.

3. Using modern aural-0114 methods of language teaching.

4. Establishing full -day programs for children 12 years and older in small
classes of no more than 15 students with individualized instruction for
those needing special assistance.

5. Utilizing at least one mobile or classroom for inservice and parent-
community meetings, and using it as central location for materials
development and a resource library.

6. Conducting bilingual classes in language arts and in regular grade level
subjects such as mathematics, social studies, home economics, business
studies and sciences, using bilingual teachers.

7. Instructing monolingual children; in second lany-age learning in the
morning and in the mother tongue throughout the afternoon.

S. Using standard languages in instruction while giving recognition to local
or ethnic dialects.

9. Citing academic and vocational counseling.

10. bridling the school's extra- curricular activities through student par-
ticipation from the Bilingual Center.

11. Encouraging integration of all monolingual and bilingual students in
assemblies and programs as well as in academic areas.

12. Providing bilingual tours and educational trips for parents and
students.

13. Continuing bilingual services throughout the summer.

Procedural activities will be formulated 1 the principal o the local

school in conjunction with the Project Director and staff to meet the needs of

Ae.st-idents and community. Following is a description of the bilingual program

for each Area Center. The format of the programs will be modified Where necessary

by staff at the elementary and high school Centers to suit the achievement level

cf Incoming students. (See following instructional time sequence utilization

chart). The teacher-student ratio will be no higher than 1:20.

0
+MI ..1.1111,10. ^ ao e.n- -
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Wait b s N +5.* 0.0 Fro

. :,t..r:e 20

, .,25.2 Project's impact: r,v-,1 0
1- Project mentions that of classes in the school, bt:t

,/not in the program have pic;:ed up nethods or L.:aterifKa..-.:
if

the bilingual program

2-Project mentions other schools in the local educational'systerS
have started bilingual programs

3-Project mentions that a University has instituted teyr
training courses in dlingual education" to meet st441' evel-
opment needs

. . )

. .26.0 aou OF EVALUATO2 e
26.1 Evaluator has field tested, on a group of children who are of

the same lang ge, culture and grade levels as the children in
the'bilinguakprogram: (.;#

" El-pot mentianed

1-published measures

/

developed measures
ff translations' of 'published measures
f adaptations of published measui-es

26.2 Evaluator has personally observed students in the program:
0-not mentioned
no-never \'
1-once or twice during the year -
2-more than twice

N 3-regularly
4-other (specify)

.

.

t
q 26.3 Evaluator has me ?ith teachers: p

.

0-not mention d
no- never

.

1-once or ce during year
2-more than twice
3-regularly, -..

47other (specify)

27.0 MUTATION MOOED= /

,

27.1 01.toi specified , ` -,11

1-A comparison group has been chosen
2-A comparison twaup!bill be chosen

--, 1
1 .

27.2 0-not specified (mar!: all that aNly)

1-Pre-tests havebeen_given to prof ct group or somple
2- " will be .

11 Y., ,1- "
3- Post- tests have been given to project group or sample.
4- ii will be ii ii

5-Pre-tests have been given to comparison group
,L-' 6- " will be ti II

7-Post-tests have been given to comparison group
8- 11 will be U 11

5 ea 'Ala 're 7( 4.e cord F
r.

26.1_1)_

26.2 C)'

26.3

2'7,1 5
1.

27.2 /



C OZIMUNITY

TE: All meetings including non-English-speaking parents are conducted

in English and Spanish.

q

*C. Visiting of classes.

*D. Designation of "Grade Mothers" to articulate between teacher

concerns and other parents of other grade level pupils.

E. Volunteers

*1. To tutor mono-lingual Spanish-speaking pupils, assisting in

supervision of audio-visual aids as necessary.

*2. To assist teachers in other class, or assembly, or extra-

curricular activities, eg. Bilingual School Newspaper

*3. To accompany classes on educational field trips.

. Instructior0.1 Materials Acquisition, Development and Assessment.

*1. To serve as resources by telling, singing or dictating

stories, legends, songs, recipes, etc., from their cultures.

*2. To serve as resources by indicating new or additional

sources of suitable materials.

*3 To work, in cooperation with teachers and administrator

in assessment and selection of existing materials.

To serve as resources in the designation of unmet needs

in instructional materials or in the development of cer-

tain materials.

\ 5.
To serve as resources in acquainting pupils with career oc-

cupations.

6. To assist in communication wish the larger community.

85
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1

COMMUNITY
1

V

G. Acculturation Activities

Participation in activities which have utility for then and in

which they have interests.

Activities requested, at this point, by Komensky parents

include:

*1. Classes in ESL for parents

2. Classes to prepare for E.D.E

3. Classes in consumer education

4. Classes in first aid.

5. Groups for Urban
(Chicago) study and field trips covering

characteristics and facilities of the city..

6. Assistance in filling applications and interpretinc require-

\ ,ments'for civil service and other occupational examinations

or positions.

Co n 4-; In
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